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HHEPEIMOBA

HaBuanbHo-mMeToanuHa po3poOKka 3 aHTIIIKHCBhKOI MOBH «lmprove
Your English: Learn Vocabulary» npusnadeHa ajisi CTyIEHTIB 2-TO POKY
HaBYaHHs cremianbHocTi «[Ipukiaana miHrBicTHKa» [HCTUTYTY 1HO3EMHOT
¢imonorii. 3anponoHOBaHI HaBYalbHI MaTepialul CHPUSIOTH KpalioMy
3aCBOEHHIO JIEKCHYHOro Matepiany g0 Tem ‘Design’, ‘Education’,
‘Engineering’.

HaBuanbHO-MeTOAMYHA PO3pOOKa CKIANAETHCS 3 TEOPETHUYHOI Ta
MPaKTUYHOI YaCTUH, KOXHA 3 SKUX MICTHTh MO JEKUJIbKa CeKUiid. Y
nepuii CceKuli NpaKTUYHOI YacTUHM 3alpONOHOBaHI 3aBJaHHSA Ha
HNOBTOPEHHSI 1 3aKPIIJIEHHSI OCHOBHOTO (0a30BOT0) BOKaOYJIsIpy, MOIaHOTO
B minpyunuky «lLanguage Leader Intermediate». 3aBmanHs i BmpaBu 3
JIPYroi CEeKIi MaroTh Ha MeTi 30UIBIIUTH aKTUBHHM CIIOBHUKOBHM 3arac
CTYJEHTIB 13 T€M, II0 BUBYaIOThCHA. CTyJeHTaM MNPONOHYIOTh KOPOTKI
TEKCTH JUIsl YATAHHS 1 BOpaBH, 100 OIIHUTHU IXHIM PIBEHb PO3yMIHHS
MaTtepianxy, yMiHHS y3araJlbHIOBaTU 3MICT MPOYUTAHOTO, BUOKPEMITIOBATH
KJIt04oB1 cioBa. [logaHo HM3KY BIpaB Ha MEpeKkiaa 3 YKpaiHChKOI Ha
aHTJINACHKY MOBY, TMOOYJOBY CJOBOTBIPHMX THI3/, 3HAXOJKCHHS
CUHOHIMIB Ta aHTOHIMIB JI0 3alpPOMOHOBAHUX CIiB, 3amam’ sITOBYBaHHS 1
BIITBOPEHHSI CTaJMX BHpPaA3iB, PO3B’SI3aHHS 3aBJlaHb KOMYHIKATUBHOTO
XapaKTepy, BIOCKOHAJIEHHS MOHOJOTIYHUX 1 [IaJIOTIYHUX HaBUYOK.
[Tin61p KOMIUIEKCY BOpPAB AaHOI HABYAJIbHO-METOJUYHOI PO3POOKH CIIpHUsie
CUCTEMHOMY BHBYEHHIO MaTepiany 3 00paHUX TEM.

HaBuanpHo-MeTOMMYHA po3poOka Moke OyTH BUKOpPHCTaHA
CTYACHTAMH IHIIUX BWIIMX HAaBYAJbHUX 3aKIajiB, J€ BHUBYAIOTH
aHTJIChKY MOBY fIK 1HO3EMHY, CIyXauaMy KypCiB BUBUEHHS aHTJINCHKOI
MOBH, @ TaKOXX BCIMA, XTO LIIKABUTHCS JAHUMHU TEMaMHU Ta BHBYA€E MOBY

CaMOCTIHHO.



TEACHING LANGUAGE SKILLS

Teaching Reading

Reasons for Reading

There are many reasons why getting students to read English texts
IS an important part of the teacher’s job. In the first place, many students
want to be able to read texts in English either for their careers, for study
purposes or simply for pleasure. Anything we can do to make it easier for
them to do these things must be a good idea.

Reading is useful for language acquisition. Provided that students
more or less understand what they read, the more they read, the better they
get at it. Reading also has a positive effect on students’ vocabulary
knowledge, on their spelling and on their writing.

Reading texts also provide good models for English writing. At
different times we can encourage students to focus on vocabulary,
grammar or punctuation. We can also use reading material to demonstrate
the way we construct sentences, paragraphs and whole texts. Students then
have good models for their own writing.

Lastly, good reading texts can introduce interesting topics, stimulate
discussion, excite imaginative responses and provide the springboard for

well-rounded, fascinating lessons.

Reading Skills

Students, like the rest of us, need to be able to do a number of
things with a reading text. They need to be able to scan the text for
particular bits of information they are searching for (as, for example, when
we look for a telephone number, what’s on television at a certain time or
search quickly through an article looking for a name or other detail). This
skill means that they do not have to read every word and line; on the

contrary, such an approach would stop them scanning successfully.
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Students also need to be able to skim a text — as if they were casting
their eyes over its surface — to get a general idea of what it is about (as, for
example, when we run our eyes over a film review to see what the film is
about and what the reviewer thought about it, or when we look quickly at
a report to get a feel for the topic and what its conclusions are). Just as
with scanning, if students try to gather all the details at this stage, they will
get bogged down and may not be able to identify the general idea because
they are concentrating too hard on specifics.

Whether readers scan or skim depends on what kind of text they are
reading and what they want or need to get out of it. They may scan a
computer ‘Help’ window to find the one piece of information they need to
get them out of a difficulty, and they may skim a newspaper article to pick
up a general idea of what’s been happening in the world.

Reading for detailed comprehension, whether this entails looking
for detailed information or picking out particular examples of language
use, should be seen by students as something very different from the skills
mentioned above.

Many students are perfectly capable of doing all these things in
other languages, of course, though some may not read much at all in their
daily lives. For both types of student, we should do our best to offer a
mixture of materials and activities so that they can practise using these
various skills with English text.

Reading principles:

Principle 1: Encourage students to read as often and as much as
possible. The more students read, the better.

Principle 2: Students need to be engaged with what they are
reading.

Principle 3: Encourage students to respond to the content of a text
(and explore their feelings about it), not just concentrate on its

construction.



Principle 4: Prediction is a major factor in reading.

When we read texts in our own language, we frequently have a
good idea of the content before we actually start reading. Book covers
give us a clue about what is in the book; photographs and headlines hint at
what articles are about; we can identify reports as reports from their
appearance before we read a single word.

Principle 5: Match the task to the topic when using intensive
reading texts. Once a decision has been taken about what reading text the
students are going to read (based on their level, the topic of the text and its
linguistic and activation potential), we need to choose good reading tasks
— the right kind of questions, appropriate activities before during and after
reading, and useful study exploitation, etc.

Principle 6: Good teachers exploit reading texts to the full.

Any reading text is full of sentences, words, ideas, descriptions, etc.
It doesn’t make sense, in class, just to get students to read it and then drop
it and move on to something else.

Good teachers integrate the reading text into interesting lesson
sequences, using the topic for discussion and further tasks, using the
language for study and then activation (or, of course, activation and then
study) and using a range of activities to bring the text to life.

Where students have been doing extensive reading, we should use

whatever opportunities present themselves to provoke useful feedback.

Teaching Writing

Reasons for Teaching Reading

There are many reasons for getting students to write, both in and
outside class. Firstly, writing gives them more ‘thinking time’ than they
get when they attempt spontaneous conversation. This allows them more
opportunity for language processing — that is thinking about the language

— whether they are involved in study or activation.
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When thinking about writing, it is helpful to make a distinction
between writing-for-learning and writing-for-writing. In the case of the
former, writing is used as an aide-memoire or practice tool to help
students practise and work with language they have been studying. We
might, for example, ask a class to write five sentences using a given
structure, or using five of the new words or phrases they have been
learning. Writing activities like this are designed to give reinforcement to
students. This is particularly useful for those who need a mix of visual and
Kinaesthetic activity. Another kind of writing-for-learning occurs when we
have students write sentences in preparation for some other activity. Here,
writing is an enabling activity.

Writing-for-writing, on the other hand, is directed at developing the
students’ skills as writers. In other words, the main purpose for activities
of this type is that students should become better at writing, whatever kind
of writing that might be. There are good ‘real-life’ reasons for getting
students to write such things as emails, letters and reports. And whereas in
writing-for-learning activities it is usually the language itself that is the
main focus of attention, in writing-for-writing we look at the whole text.
This will include not just appropriate language use, but also text

construction, layout, style and effectiveness.

Writing Issues

The kind of writing we ask students to do (and the way we ask them
to do it) will depend, as most other things do, on their age, level, learning
styles and interests. We won’t get beginners to try to put together a
complex narrative composition in English; we probably won’t ask a class
of advanced business students to write a poem about their mothers (unless
we have specific reasons for doing this).

In order to help students write successfully and enthusiastically in

different styles, we need to consider three separate issues:
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Genre. One of our decisions about what to get students to write will
depend on what genres we think they need to write in (or which will be
useful to them). A genre is a type of writing which members of a
discourse community would instantly recognise for what it was. Thus, we
recognise a small ad in a newspaper the moment we see it because, being
members of a particular group, or community, we have seen many such
texts before and are familiar with the way they are constructed. One of the
decisions that we will need to make, therefore, is which genres are
important and/or engaging for our students.

The writing process. When students are writing-for-writing, we
will want to involve them in the process of writing. In the ‘real world’,
this typically involves planning what we are going to write, drafting it,
reviewing and editing what we have written and then producing a final
(and satisfactory) version. Many people have thought that this is a linear
process, but a closer examination of how writers of all different kinds are
involved in the writing process suggests that we do all of these things
again and again, sometimes in a chaotic order. Thus we may plan, draft,
re-plan, draft, edit, re-edit, re-plan, etc before we produce our final
version.

Building the writing habit. One other issue, which we can refer to
as building the writing habit, deserves mention here.

Many students either think or say that they cannot, or do not want to
write. This may be because they lack confidence, think it’s boring or
believe they have ‘nothing to say’. We need to engage them, from early
levels, with activities which are easy and enjoyable to take part in, so that
writing activities not only become a normal part of classroom life but also
present opportunities for students to achieve almost instant success. It is
when students have acquired this writing habit that they are able to look at
written genres and involve themselves in the writing process with

enthusiasm.



More Writing Suggestions

Instant writing: one way of building the writing habit is to use
instant writing activities as often as possible with students who are
reluctant writers. Instant writing activities are those where students are
asked to write immediately in response to a teacher request. We can, for
example, dictate half sentences for students to. We can ask students to
write two sentences about a topic ‘right now’. We can give them three
words and tell them to put them into a sentence as quickly as possible.

Instant writing is designed both to make students comfortable when
writing, and also to give them thinking time before they say the sentences
they have written aloud.

Using music and pictures: music and pictures are excellent stimuli
for both writing and speaking. For example, we can play a piece of music
and the students have to imagine and then write out the film scene they
think it could accompany (this can be done after they have looked at a film
script model). We can dictate the first sentence of a story and then have
the students complete the story, based on the music we play them. We can
then dictate the first sentence again and have them write a different story
(because the music they hear is very different). They can then read out one
of their stories and the class has to guess which music excerpt inspired it.

Pictures offer a wealth of possibilities. We can ask students to write
descriptions of one of a group of pictures; their classmates then have to
guess which one it is.

They can write postcards based on pictures we give them. We can
get them to look at portraits and write the inner thoughts of the characters
or their diaries, or an article about them.

Newspapers and magazines: the different kinds of text found in
newspapers and magazines offer a range of possibilities for genre analysis,

followed by writing within that genre. For example, we can get students to
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look at a range of different articles and ask them to analyse how headlines
are constructed, and how articles are normally arranged (e.g. the first
paragraph often — but not always — offers a summary of the whole article).
They then write an article about a real or imaginary news story that
interests them. At advanced levels, we can get students to look at the same
story dealt with by different kinds of publication and ask them to write
specifically for one or the other.

Brochures and guides: we can get students to look at a variety of
brochures (e.g. for a town, entertainment venue, health club or leisure
complex) to analyse how they are put together. They can then write their
own brochure or town guide, using this analysis to help them.

Poetry: many teachers like getting students to write poems because
it allows them to express themselves in a way that other genres, perhaps,
do not. But we will have to give students models to help them write (to
start with, anyway), since many of them will be unused to this kind of
writing.

Collaborative writing: students gain a lot from constructing texts
together. For example, we can have them build up a letter on the board,
where each line is written by a different student (with help from the class,
the group and/or the teacher). We can tell a story which students then have
to try to reproduce in groups.

Writing to each other: the email interview is an example of getting
students to write to each other. They can also write emails, or any other
kind of message which has to be answered. They can be involved, under
our supervision, in live chat sessions on the Internet, or we can organise
pen pal exchanges with students in other countries (often called mousepals
or keypals when done via the Internet).

Writing in other genres: there are countless different genres that
students can write in apart from those mentioned so far. We can have

students write personal narratives and other stories. We can prepare them
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for this by looking at the way other writers do it. We can analyse first lines
of novels and then have students write their own attention-grabbing lines.
We can get students to complete stories that are only half told. For many
of these activities, getting the students to think together before they
attempt the task — brainstorming ideas — will be a major factor in their
success.

Students can write discursive essays in which they assemble
arguments both for and against a proposition, work out a coherent order
for their arguments, study various models for such an essay and then write

their own.

Teaching Speaking

Reasons for Teaching Speaking

There are three main reasons for getting students to speak in the
classroom. Firstly, speaking activities provide rehearsal opportunities —
chances to practise real-life speaking in the safety of the classroom.
Secondly, speaking tasks in which students try to use any or all of the
language they know provide feedback for both teacher and students.
Everyone can see how well they are doing: both how successful they are,
and also what language problems they are experiencing. And finally, the
more students have opportunities to activate the various elements of
language they have stored in their brains, the more automatic their use of
these elements become. As a result, students gradually become
autonomous language users. This means that they will be able to use
words and phrases fluently without very much conscious thought.

Students will be much more confident speakers (and their speaking
abilities will improve) if this kind of speaking activation is a regular

feature of lessons.
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Speaking Suggestions

The following activities are helpful in getting students to practise
‘speaking-as-a-skill’. Although they are not level-specific, the last four
will be more successful with higher-level students (upper intermediate
plus), whereas the first two, in particular, are highly appropriate at lower
levels (but can also be used satisfactorily with more advanced classes).

Information-gap activities: an information gap is where two
speakers have different bits of information, and they can only complete
the whole picture by sharing that information — because they have
different information, there is a ‘gap’ between them.

For information-gap activities to work, it is vitally important that
students understand the details of the task (for example, that they should
not show each other their pictures).

Telling stories: we spend a lot of our time telling other people
stories and anecdotes about what happened to us and other people.
Students need to be able to tell stories in English, too.

One way of getting students to tell stories is to use the information-
gap principle to give them something to talk about. Students are put in
groups. Each group is given one of a sequence of pictures which tell a
story. Once they have had a chance to look at the pictures, the pictures are
taken away. New groups are formed which consist of one student from
each of the original groups. The new groups have to work out what story
the original picture sequence told.

For the story reconstruction to be successful, they have to describe
the pictures they have seen, talk about them, work out what order they
should be in, etc. The different groups then tell the class their stories to see
if everyone came up with the same versions.

We can, alternatively, give students six objects, or pictures of

objects. In groups, they have to invent a story which connects the objects.
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We can encourage students to retell stories which they have read in
their books or found in newspapers or on the Internet (such retelling is a
valuable way of provoking the activation of previously learnt or acquired
language).

Favourite objects: a variation on getting students to tell personal
stories (but which may also involve a lot of storytelling) is an activity in
which students are asked to talk about their favourite objects (things like
MP3 players, objects with sentimental value, instruments, clothes,
jewellery, pictures, etc). They think about how they would describe their
favourite objects in terms of when they got them, why they got them, what
they do with them, why they are so important to them and whether there
are any stories associated with them.

Meeting and greeting: students role-play a formal/business social
occasion where they meet a number of people and introduce themselves.

Surveys: surveys can be used to get students interviewing each
other.

A variation of this is a popular activity called Find someone who ...
. In this activity, students list activities (e.g. climb a mountain, do a
bungee jump, swim in the Pacific, act in a play, etc) and they then go
round the class asking ‘Have you ever climbed a mountain?’, ‘Have you
ever done a bungee jump?’, etc.

Famous people: students think of five famous people. They have to
decide on the perfect gift for each person. We can also get groups of
students to decide on which five famous people (living or dead) they
would most like to invite for dinner, what they would talk about and what
food they would give them.

Student presentations: individual students give a talk on a given
topic or person. In order for this to work for the individual (and for the rest
of the class), time must be given for the student to gather information and

structure it accordingly. We may want to offer models to help individuals
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to do this. The students listening to presentations must be given some kind
of listening tasks too — including, perhaps, giving feedback.

Balloon debate: a group of students are in the basket of a balloon
which is losing air. Only one person can stay in the balloon and survive
(the others have to jump out). Individual students representing famous
characters (Napoleon, Gandhi, Cleopatra, etc) or professions (teacher,
doctor, lawyer, etc) have to argue why they should be allowed to survive.

Moral dilemmas: students are presented with a ‘moral dilemma’
and asked to come to a decision about how to resolve it. For example, they
are told that a student has been caught cheating in an important exam.
They are then given the student’s (far-from-ideal) circumstances, and
offered five possible courses of action — from exposing the student

publicly to ignoring the incident — which they have to choose between.

Teaching Listening

Reasons for Listening

Most students want to be able to understand what people are saying
to them in English, either face-to-face, on TV or on the radio, in theatres
and cinemas, or on tape, CDs or other recorded media. Anything we can
do to make that easier will be useful for them. This is especially important
since the way people speak is often significantly different from the way
they write.

Listening is good for our students’ pronunciation, too, in that the
more they hear and understand English being spoken, the more they
absorb appropriate pitch and intonation, stress and the sounds of both
individual words and those which blend together in connected speech.
Listening texts are good pronunciation models, in other words, and the
more students listen, the better they get, not only at understanding speech,

but also at speaking themselves. Indeed, it is worth remembering that
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successful spoken communication depends not just on our ability to speak,

but also on the effectiveness of the way we listen.

Listening Skills

Students need to be able to listen to a variety of things in a number
of different ways. In the first place, they need to be able to recognise
paralinguistic clues such as intonation in order to understand mood and
meaning. They also need to be able to listen for specific information (such
as times, platform numbers, etc), and sometimes for more general
understanding (when they are listening to a story or interacting in a social
conversation).

A lot will depend on the particular genres they are working with.

Listening Principles

Principle 1: Encourage students to listen as often and as much as
possible. The more students listen, the better they get at listening — and the
better they get at understanding pronunciation and at using it appropriately
themselves.

Principle 2: Help students prepare to listen.

Students need to be made ready to listen. This means that they will
need to look at pictures, discuss the topic, or read the questions first, for
example, in order to be in a position to predict what is coming. This is not
just so that they are in the right frame of mind (and are thinking about the
topic), but also so that they are engaged with the topic and the task and
really want to listen.

Principle 3: Once may not be enough.

There are almost no occasions when the teacher will play an audio
track only once. Students will want to hear it again to pick up the things
they missed the first time — and we may well want them to have a chance

to study some of the language features on the tape.
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Principle 4: Encourage students to respond to the content of a
listening, not just to the language.

Principle 5: Different listening stages demand different listening
tasks. Because there are different things we want to do with a listening
text, we need to set different tasks for different listening stages.

Principle 6: Good teachers exploit listening texts to the full.

If teachers ask students to invest time and emotional energy in a
listening text — and if they themselves have spent time choosing and
preparing the listening sequence — then it makes sense to use the audio
track or live listening experience for as many different applications as
possible. Thus, after an initial listening, the teacher can play a track again
for various kinds of study before using the subject matter, situation or

audioscript for a new activity.

Listening Suggestions

Jigsaw listening: in three groups, students listen to three different
tapes, all of which are about the same thing (witness reports after an
accident or a crime, phone conversations arranging a meeting, different
news stories which explain a strange event, etc). Students have to
assemble all the facts by comparing notes. In this way, they may find out
what actually happened, solve a mystery or get a rounded account of a
situation or topic.

Jigsaw listening works because it gives students a purpose for
listening, and a goal to aim for (solving the ‘mystery’, or understanding all
the facts).

Message-taking: students listen to a phone message being given.
They have to write down the message on a message pad.

There are many other kinds of message that students can listen to.
For example, they may hear a recorded message about what films are on at

a cinema, when they’re on, what rating they have and whether there are
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still tickets. They then have to decide which film to go to. They might hear
the message on an answerphone, or a gallery guide (where they have to
identify which pictures are being talked about), or messages about how to
place an order. In each case, they have to respond in some way.

Music and sound effects: although most audio tracks consist of
speech, we can also use music and sound effects. Songs are very useful
because, if we choose them well, they can be very engaging.

News and other radio genres: students listen to a news broadcast
and have to say which topics from a list occur in the bulletin and in which
order. They then have to listen for details about individual stories. If the
news contains a lot of facts and figures, students may be asked to convert
them into chart or graph form.

Poetry: poetry can be used in a number of ways. Students can listen
to poems being read aloud and say what mood they convey (or what
colour they suggest to them). They can hear a poem and then try to come
up with an appropriate title. They can listen to a poem which has no
punctuation and put in commas and full stops where they think they
should occur.

Stories: a major speaking genre is storytelling. When students listen
to people telling stories, there are a number of things we can have them
do. Perhaps they can put pictures in the order in which the story is told.
Sometimes we can let students listen to a story but not tell them the end.
They have to guess what it is and then, perhaps, we play them the
recorded version.

Monologues: various monologue genres can be used for different
listening tasks. For example, we can ask students to listen to lectures and
take notes. We can get them to listen to ‘vox-pop’ interviews where five
different speakers say what they think about a topic and the students have
to match the different speakers with different opinions. We can listen to

dramatic or comic monologues and ask the students to say how the
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speaker feels. We can have them listen to speeches (at weddings,
farewells, openings, etc) and get them to identify what the subject is and

what the speaker thinks about it.
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DESIGN

Section |
Words and Transcription Translation
Phrases

1. | aerodynamics

2. | Bakelite

3. | built in blow-up
pillow / heater /
webcam

4. | circle n (circular,
round adj)

5. | commuter jacket

6. | compact adj

7. | concrete n

8. | cube n (cubic,
cube-shaped adj)

9. | domestic
appliances

10, drink holder

11, duplicator

12, durability n
(durable adj)

13, energy-saving
products

14, ergonomic design
(n. ergonomics)

15, eye-catching

16, file drawer

17 folding chair
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18.

futuristic

19.

height can be
adjusted

20.

inflatable cushion

21.

innovative products

and services

22,

interior,

opp. exterior

23.

lemon squeezer

24,

mass consumerism

25.

mass-produced

26.

need for modernity

in design

27,

optical viewfinder

28.

portable

29.

rectangle / oblong n
(rectangular /

oblong adj)

30.

restrictions on

designers

31.

retro

32,

short-lived

products

33.

simplification

34,

solid oak

35.

spellchecker

36.

sphere n

(spherical adj)

37.

spotlight CD player
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38.

square n

(square adj)

39.

stand for the

keyboard

40.

streamlining n

(streamlined adj)

41.

target consumer

42.

the latest model

43.

throwaway society

44,

timeless

45.

to accept the

challenge

46.

to be controlled by

voice commands

47.

to combine
appearance and

practicality

48.

to fulfil a user’s
need / to be
adapted to people’s
need

49.

to gain market

share

50.

to generate power

ol.

to have
misconceptions

about design

92.

to keep up with the

latest technological
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innovation

53.| to meet
government

regulations

54, to provide an
alternative to the
chemicals and
plastics

55. to put sth into

practice

56. to turn an idea into
sth

57. toxic chemicals

58. triangle n
(triangular adj)

59. visual retention

60.| well-designed, opp.
badly-designed

61. wind-up radio

Exercises
Exercise 1. Suggest the words for the definitions.
1. A rule or law that limits or controls what people can do.
2. An idea which is wrong or untrue, but which people believe because
they do not understand the subject.
3. Based on styles of fashion and design from the recent past (adj.).
4. Produced in large numbers using machinery, so that each object is the
same and can be sold cheaply (adj.).
5. The way in which the careful design of equipment helps people to work

better and more quickly.
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6. Used to show disapproval when talking about modern societies in
which products are not made to last a long time.

7. A piece of equipment, especially electrical equipment, used in people's
homes.

8. Staying in good condition for a long time, even if used a lot (adj.).

9. A hard plastic used especially in the 1930s and 1940s to make things
such as telephones and radios.

10. To agree to do something difficult.

Exercise 2. Translate into English.

1. IlpoMucnoBuit nu3aiiH — BHUKOPUCTAHHA KOMOIHAIl MPUKIATHOTO
MUCTELTBA 1 MPUKIAAHOI HAYKH JUISl MOJINIIEHHS! €CTETUKU, €PrOHOMIKH,
apXITeKTYpH, (PYHKI[IOHAIBHOCTI 1 3PYYHOCTI BUKOPUCTAHHS MPOIYKTY.
JuzaiiH  TakoX MoOke OyTH  3aCTOCOBAaHUM  JJisi  TOJIIIIEHHS
KOHKYPEHTOCIPOMOKHOCTI MPOAYKTY. PoJib mpoMHCIOBOro au3aiiHepa
MOJISITa€ y CTBOPEHHI Ta BUKOHAHHI MPOEKTHUX PIIICHB 3 IPo0IeM GpopMmu,
3pYYHOCTI BUKOPUCTaHHS, (PI3UYHOI €proOHOMIKH, MAapKETUHTY, PO3BUTKY
OpeHy 1 MPOJaXKiB.

2. HacnipaBni, ko)KHa JIOJIMHA, SIKa TPAIIOE€ HA CBOIM JUISHII 3€MII,
CTBOPIOE Ha HiM JNaHamWadTHUN AU3aliH, B MIPY CBOiX 3HaHb, HABUYOK 1
cmaky. [Ipore cripaBxHii manamadTHUA TU3aH OUTTHKY — 11€ IO THAHHS
MHUCTEITBA, HAyKH 1 rcuxosorii. [IpocTimie kaxxydu: Ha JUISHI TapHO, BC1
pociauHu J00pe pOCTyTh 1 KBITHYTh, a BU BlJUyBaeTe ceOe 3aTHIINHO 1
3pYy4HO.

3. OCHOBOIO E€pProHOMIKM $IK HAayKH € JIOCUTh 0araro CyMIDKHHUX
JUCIHUIUIIH: BIJ aHaTOMII JIFOAMHU 10 i1 ncuxoJorii. Bel BoHM HaliieH1 Ha
Te, MO0 y JIOAWHHM 30epirajocs XOpolie 3I0pOB'S, IMiABUIIYBaacs
e(eKTUBHICTh Mparli 1 mpocTto, MO0 y Hei mpoTsaroMm yciei nobu OyB
rapanii HacTpiin. CydacHa eproHOMiKa BUBYAE BCI CKJIAIOBI 30HU POOOTH 1

BIIMOYMHKY JIIOJUHM: BIJ MaJiHHA KyTa CBITJIa JO TEMIEPaTypHOIO
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pexxumy npuMitieHHs. [Ipu 1npomy, 3BU4aiiHO, 3HaYHA POJb BIABOIUTHCS

(bakTypHUM 1 KOJIIPHUM MO€IHAHHAM. 3arajioM — IpiOHULb TYT He OyBae.

Section 11

Describing objects:

Adjectives

Words and

Phrases

Transcription

Translation / Examples

advanced

affordable

as good as new

brand new

e.g. mobile phone

charming

classy

e.g. car

N o g AW e

cutting-edge
(technology)

oo

distinguished

elegant

10.

eminent

11.

genuine,

syn. authentic

12,

in mint condition,
syn. in perfect

condition

13.

modish

14,

neat

15.

notable,
syn. remarkable,

distinguished,
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great

16.| pleasing to eye

17.| prominent

18.| reconditioned (of a e.g. exercise bike

machine)

19.| refined

20.| refurbished

21.| renowned

22.| replican

23.| robust

24.| second-hand

25.| smart e.g. smart building is a
computer-controlled
building where things like
lighting, heating, security,
etc. are completely

automatic

26.| sophisticated

27.| superior

28.| tasteful

29.| trendy

30.| up to date,
opp. out of date /

old-fashioned

Colours

Words and Transcription Translation

Phrases

1. | amber
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beige

bottle green

brick red

bright orange

buff (e.g. shoes)

charcoal grey

coffee-coloured

© o N o g &~ W N

crimson

=
o

.| dark / light green

[EEY
[HEN

.| dazzling white

R
N

.| deep blue

=
w

.| emerald green

(IR
S

.| fawn

(e.g. trousers)

15.

flesh-coloured
(e.g. tights)

16.

gingery red

17.

indigo

18.

iridescent

19.

jet black

20.

khaki

21.

lilac

22,

lime green

23.

maroon

24.

mottled blue and

green (e.g. carpet)

25.

multi-coloured

26.

navy blue

217,

off-white
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28.

olive green

29.

opaque

30.

pale yellow

31.

pitch black

32,

pure white

33.

reddish

34.

royal blue

35.

russet

36.

salmon pink (e.g.

blouse)

37.

sandy-coloured

38.

scarlet

39.

Sea green

40.

sky blue

41.

tangerine

42.

translucent

43.

transparent

44,

turquoise

45.

yellowish

Shapes

Words and
Phrases

Transcription

Translation

concave (adj)

conen

(conical adj)

convex (adj)

crescent-shaped,

half-moon shaped
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crooked

cylinder n

(cylindrical adj)

diamond-shaped
(or in the shape of

a diamond)

heart-shaped

hexagon n

(hexagonal adj)

10.

log-shaped

11.

octagon n

(octagonal adj)

12.

pear-shaped

13.

pointed

14,

pyramid n
(pyramid-shaped
adj)

15.

roundish

16.

semi-circle n

(semi-circular adj)

17.

serrated (edge)

18.

straight

19.

three-sided

20.

with rounded

corners

21.

with uneven

surface

Materials
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Words and

Phrases

Transcription

Translation

alloy

aluminium (BrE) /

aluminum (AmE)

brass

brick

bronze

cardboard

cement

ceramic

© o N o g & w

clay

.| copper

11.

glass

12.

gold

13.

HDPE plastic

14,

iron

15.

leather

16.

metal

17.

mud

18.

nickel

19.

paper

20.

perspex (BrE) /
plexiglass (AmE)

21.

phosphorus

22,

plastic

23.

platinium (Brg)) /
platinum (AmE)

24,

prefabricated

29




material

25.

PVC

26.

rubber

217,

silver

28.

stainless steel

29.

timber

30.

tin

31.

wire (e.g. a coat

hanger)

32.

wood n (wooden
adj)

Parts of an object

Words and

Phrases

Transcription

Translation

base

buckle

face

handle

hands

lid

strap

® N o g & W N

top

Surfaces and textures

Words and Transcription | Translation / Examples
Phrases

1. | bumpy

2. | coarse e.g. sand
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3. | downy e.g. newborn baby’s hair

4. | fine

5. | firm

6. | flat

7. | furry e.g. a thick sheepskin rug

8. | gnarled e.g. twisted, dead wood
from an old tree

9. | jagged e.g. sharp, irregular edges
of broken glass or metal

10.| level

11.| polished

12.| prickly e.g. a thistle, cactus,
thorns on a rose

13.| rough e.g. new, unwashed denim
jeans

14.| shiny

15.| silky e.g. fine, expensive tights

16.| sleek e.g. streamlined, new car
bodywork

17.| slippery e.g. a fish just out of the
water

18.| smooth

19.| soft

Openings
Words and Transcription Translation
Phrases
1. | crack
2. | gap

31




3. | hole
4. | slit
5. | Space
Measuring
Words and Transcription Translation /
Phrases Explanation
1. |area e.g. 4 m* — “four square
metres’ but 42 — “four
squared’
2. | depth
3. | height
4. | ruler
5. | tape measure
6. | volume e.g. 4 m* — “four cubic
metres’ but 4° — ‘four
cubed’
7. | width

Exercises
Exercise 1. Translate the following words and phrases that are used to

describe objects.

Words and Phrases Translation

It measures about 30 cm by 10 cm.

It’s made of plastic.

It’s got a pattern on it.

It’s got a crack in it. / It’s cracked.

AT Bl B

It’s a stainless steel watch with a

glass face.
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6. | It’s a plastic watch with a plastic
strap. It’s got a picture of a cat on
the face, and the second hand has got

a mouse on the end of it.

7. | I’ve got a sports watch with a nylon

strap. It’s got a digital display.

Exercise 2. a) Think of ten things made of different materials.

* a wooden floor * a cotton sheet
1 6.
2 7.
3. 8.
4 9.
5 10.
b) Think of three things made of different types of metals.
* a brass buckle 2.
1. 3.
¢) Look round your own home and find:
1. something sleek to the touch 4. something furry
2. something rough underfoot 5. something smooth

3. something with a polished surface

Exercise 3. Translate the following phrases into English.

Kepamiuna wamika 3 BI3epyHKOM; CKJISHKa 3 BEPTUKAIHHOIO
TPIIIMHO; IJIACTUKOBA KOPOOKA IS CHIJAHKIB 3 OKPYTJIUMHU KyTamu;
MeTaJIeBa anTeyka 3 KPUIIKOIO Ta PYUKOI0; 3epKajbile Y Gopmi cepaedka
3 JIepeB’THOIO0 PAMKOI0; HAMIBKPYTJIl apKU; MPSIMOKYTHUN Pagio-TOAMHHUK
3 HU(POBUM IUCIUICEM; IBEHIIAPCHKHUI HApYYHUI TOMMHHUK 3 OpaciieTom
13 HEepKaBirOYOi cTajl; BUcOTa KOpoOku 20 cM, mupuHa — 25 cM, riuduHa

— 18 cMm; 06’eM koHTelHEpa 9,000 CMS, wionia — 450 cMm?.
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Exercise 4. Which of the words in the box you can use to describe

1. aroad? 3. a piece of paper?
2. a pillow? 4. someone’s hair?
coarse  firm  bumpy  flat  soft shiny level slippery

rough smooth  fine

Exercise 5. Translate the following phrases into Ukrainian.

a gap in the hedge ;

a hole in the ground ;

a skirt with a slip up the side ;

a crack in the glass ;

a space on the luggage rack

Exercise 6. Complete these sentences with the correct colour.

1. You mix black and white to get

2. You mix red and white to get

3. You mix brown and yellow to get

4. You mix red and blue to get

5. You mix blue and green to get

Exercise 6. a) What object is being described in each of these
sentences?

1. It’s got a point at one end and that’s the end you write with.

2. It’s rectangular and often green. There are white lines on it, and people
play on it.

3. It’s a reddish-orange vegetable, quite long and usually pointed at one
end.

4. For some of the month it’s completely round; at other times, it’s closer

to a semi-circle.
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5. It can look grey, pale blue, dark blue, or a greenish blue. It really
depends where it is and whether the sun is shining on it.
6. It’s roundish, and white, beige or brown in colour. You eat the inside
when it’s cooked.
7. The bottom part is triangular, and at the top there is another bit in the
shape of a semi-circle. You put things on the triangular part and hang
them using the semi-circular part.

b) And now some sophisticated work on the English
alphabet. Which capital letters are being described below?
1. One full-length perpendicular line is joined at the top and at its centre
point by two parallel lines, the former slightly longer than the latter,
extending to the right horizontally.
2. A symmetrical, wedge-shaped figure: two straight but oblique lines
slanting down to the base from a common point at the top; these are
bisected by a single horizontal line.
3. A long vertical line is connected at two points — at the top and halfway
down — to a curved, semi-circular line running to the right. From the
centre intersection a sloping line drops to the baseline at an angle of 45

degrees to the perpendicular, again to the right.

Exercise 7. Complete the phrases or sentences.

1. of date 4. cutting

2.1n condition 5 brand

3. as new 6. second-

7. It’s a beautifully made, 18"-century clock. At

least, I hope it’s genuine!

8. We bought a second-hand lawnmower — it was fully :

and it was fantastic value.

9.1 don’t want a copy of the clock: I want a antique.
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10. They want something really to date, and they’re

awarding a prize for the most design.

Exercise 8. Learn the following words and phrases:

Change and Technology

Words and Transcription Translation /

Phrases Explanation

1. | broadband (adj, n)

2. | consumer

electronics

craft (v, n)

download (v, n)

(games) console

manual (adj, n)

offline (adj, adv)

online (adj, adv)

© o N o g & w

upload (v)

10.| adapt (v)

11.| adjust (v)

12.| alternate (v)

13.[ amend (v)

14.| conservative (adj)

15.| convert (v)

16.| decay (v, n)

17.| deteriorate (v)

18.| distort (v)

19.| dynamic (adj)

20.| endure (v)

21.| evolve (v)
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22,

mature (v, adj)

23.

novel (adj)

24,

radical (adj)

25,

refine (v)

26.

steady (v, adj)

27,

substitute (v)

28.

sustain (v)

Phrases and collocations

Phrases and collocations

Translation /

Explanation

access: (have/ gain/ provide) access

to, internet access, wheelchair access

break: break a habit, break with
tradition, make the break (from), take/
have/ need a break, a welcome break

from

change: change from sth to, change
sth into, change sth for, change for the
better/ worse, change you mind,
change the subject, make a change,

undergo a change

clock: set a clock, watch the clock,
against the clock, around the clock,

clockwise, clockwork

date: date from, date back to, keep
(sth) up to date, set/ fix a date, go on/
make a date (with sb), at a later/ future

date, to date
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demand: demand sth from sb, meet/
satisfy a demand, make a demand, the

demand for, in demand, on demand

energy: have/ lack the energy to do,
put/ throw your energy into, nuclear
energy, source of energy, energy

needs, energy crisis

form: form an impression of, take/
assume the form of, fill in/ out a form,
in the form of, in good/ bad form,

application form

good: good (for sb) to do, a good deal,
a good many/ few, good of sb to do,
for sb’s own good, no good, it’s no

good doing

10.

know: know (sth) about, know sb/ sth
to be/ do, know better, get/ come to
know, let sb know, in the know,

know-how

11.

lead: lead sb into, lead the way, lead
the world, lead sb to do, lead to/
down/ through, take/ hold the lead,
follow sb’s lead, in the lead

12,

link: link to, link sth/ sb to/ with, link
on / follow a link, (find/ prove/

establish) a link between

13.

place: change/ swap places with, take
the place of, take sb’s place, put sth

in(to) place, in place of, out of place,
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place of work, no place for

14.| process: the process of, in the process
of doing, peace process, a process of

elimination

15.| purpose: serve a purpose, the purpose
of doing, sb’s purpose in doing, a

sense of purpose, on purpose

16.| reality: escape from reality, face (up
to) reality, become a reality, in reality,

virtual reality, TV reality

17.| tool: a tool for (doing), a tool of,

toolbar, tool kit, tool box

18.| use: use sth for (doing), use sth to do,
use sth as, use sth properly, have
many uses, in use, of (no) use, it’s/
there/s no use doing, what’s the use of
doing?

19.| web: surf the Web, on the Web,
webcam, webmaster, weblog (blog)
20.| wheel: take the wheel, at/ behind the

wheel, on wheels, wheel of fortune

Exercise 9. If the word in bold is correct, put a tick. If it is incorrect,
replace it with one of the words in bold from the other sentences.
1. The Internet is really a vast console of computers, all connected

together.

2. Since we got resource, we’ve been watching music videos online.

3. Early computer games seem quite nuclear compared to today’s games.
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4. It seems to me that primitive power is far cleaner than oil.

5. These ancient tools have been crafted with an enormous amount of
skill.

6. The next generation of games technique will have better graphics.

7. There’s a network in computing called ‘beta testing’, which means you
test something to see if it works properly before it becomes official.
8. This latest breakthrough will mean cheaper, faster internet access for

all.

9. The computer has finished analysing all the broadband.

10. The sea is a great natural data but we need the right technology to use
it.

Exercise 10. Complete using the correct form of the words in the box.

decay endure innovation mature modify potential

progress  shift substitute switch

1. Sometimes | wonder how many of the changes we see around us will

really

2. There has been a real in attitudes towards this

lately.
3. Mobile phones that receive TV programmes are a real

4. Iris has a lot of and should do well in her future
career.
5. You have to try to be about the situation and use

your experience to find a solution.

6. This isn’t my laptop! Someone must have my bag

and theirs.
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7. We’ve made a lot of with the plans, but we still

have a long way to go.

8. You might have learnt the theory, but there’s no

for practical experience.

9. When trees fall and start to , they provide a home

for many insects.

10. I’'ve the design by giving the car six wheels

instead of four.

Exercise 11. For each question, write one word which can be used in
all three sentences.
1. There will be a help and support line when the new computer system is

in

I’'m giving my laptop away because it’s of no to me any
more.

What’s the of trying to keep up with fashions that

change too quickly?

2. I think it’s time Megan faced up to and realised that

she’s going to have to change her life style.
There’s a lot of talk about the effects of technology, but I don’t think

people have really changed that much in

It’s amazing how popular TV has become in such a short

time.

3. Many of today’s mobile phones wouldn’t look out of

in science fiction films.

Vikram’s been offered a at Oxford to study computer
science.

Nothing will ever take the of my old, reliable transistor
radio.

4. Do all these lights on the stereo serve a , Or are they

just for decoration?
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Jerry seems to lack a sense of since he retired.

I can’t believe that Alfie would’ve sent you a computer virus on

5. In this game, you compete against the to collect as

many gold rings as you can.
People in my office waste time surfing the Net and watching the

until it’s time to leave.

We produce full technical support for all our products around the

6. During the 1970s, computer chips began to appear in people’s homes in

the of the first games consoles.

You need to fill out the online to become a member of
the website.

All the players have been in good lately, so it should be

a good match.

7. 1 was in the of texting Debbie when my phone rang

and it was her!
Recent developments mean that there is a good chance the Middle East

peace could be restarted.

If the monster isn’t behind that door, then it must be behind the third one —

it’s just a of elimination.

8. The path around the side of the building.

What you to come up with the idea of a clockwork
radio?

The scientist me into the laboratory, where an

experiment was going on.

Exercise 12. Write one word in each gap.
1. The government decision not to publish this report represents a real

with tradition.
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2. Bill Gates made his money by satisfying the for

computer operating systems that were easy to use.

3. You should better than to spend all your time playing

computer games when you’ve got exams next week.

4. | was the Web when | came across a site that had lots

of information about my favourite band.

5. Click on the below to become a member and enjoy

everything that Musiconline has to offer.
6. We’ve lived in this area for over 20 years, and I can tell you that things

have definitely for the worse.

7. When you’re the wheel of the new T4sports car, it’s

obvious that there’s a lot of computing power under the bonnet, as well as
engine power.
8. People’s attitude to disability are changing and more and more places

have wheelchair these days.

9. Now, don’t complain about having to spend the holidays away from

your computer — it’s for your own and you’ll thank me

later.

10. Since she changed jobs, Anne has really thrown her

into her career.

11. You should keep your computer system up to , Or you

might find that some programs won’t run.
12. The workman said that he needed a spanner and asked me to pass him

one from his kit.

Exercise 13. Read, translate and retell the text.
Nine Steps to Becoming a Designer
Do you have what it takes to break into a design career? Do you

want to become a designer but don’t know where to begin? Or are you a
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current or second career designer? You’re in the right place! Here is a
nine-step guide to help you along the way.
Step One: Recognise Your Design Abilities

You’ve got talent! Recognise your strengths. First, you want to
recognise what you do well. Is your strength with observational drawing?
Colour? Telling stories visually? Flash animation? Creating three-
dimensional models? Do you learn imaging software quickly? Make a list
of your strengths and ask your friends, family or teachers what they think
your strengths are.

Think Again: Art or Design? Think about whether you enjoy
executing your own ideas or succeeding others’ expectations for their
ideas. If you enjoy working on your own ideas, you may be happier with a
career as an artist. Artists make work based on something that they want
to communicate, and then try to sell the work. Designers typically work
creatively to fulfill a need of a client such as: a logo, a redesigned home, a
dress, a product, an illustration for an article, etc. There is enormous room
for personal creativity when working on a design project, while fulfilling
the clients desires.

Step Two: Research Design Careers

Here’s the fun part! Find out about the various careers in the design
field. Wondering what you can do with a design major? A lot. There are a
variety of career paths that can lead you into a lucrative career, without
stifling your creativity. Here are some examples of where a career in
design might take you:

Graphic Designers — or graphic artists — plan, analyse, and create
visual solutions to communicate an idea. They decide the most effective
way of getting a message across in print, electronic, and film media using
a variety of methods such as colour, type, illustration, photography,

animation, and various print and layout techniques.
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Graphic designers develop the overall layout and production design
of magazines, newspapers, journals, corporate reports, and other
publications. They also produce promotional displays, packaging, and
marketing brochures for products and services, design distinctive logos for
products and businesses, and develop signs and signage systems — called
environmental graphics — for business and government. An increasing
number of graphic designers also are developing material for Internet web
pages, interactive media, and multimedia projects. Graphic designers also
may produce the credits that appear before and after television programs
and movies.

Fashion Designers help create the billions of clothing articles,
shoes, and accessories purchased every year by consumers. Designers
study fashion trends, sketch designs of clothing and accessories, select
colours and fabrics, and oversee the final production of their designs.
Clothing designers create and help produce men’s, women’s, and
children’s apparel, including casual wear, suits, sportswear, formal wear,
outerwear, maternity, and intimate apparel.

Footwear designers help create and produce different styles of
shoes and boots. Accessory designers help create and produce items that
add the finishing touches to an outfit, such as handbags, belts, scarves,
hats, hosiery, and eye wear. Some fashion designers specialise in clothing,
footwear, or accessory design, while others create designs in all three
fashion categories.

Illustrators typically create pictures for books, magazines, and
other publications and for commercial products such as textiles, wrapping
paper, stationery, greeting cards, and calendars. Increasingly, illustrators
are working in digital format, preparing work directly on a computer.
Illustrators also delve in the world of motion, character development and

animation.
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Cartoonists draw political, advertising, social, and sports cartoons.
Some cartoonists work with others who create the idea or story and write
the captions. Most cartoonists have comic, critical, or dramatic talents in
addition to drawing skills.

Sketch artists create likenesses of subjects with pencil, charcoal, or
pastels. Sketches are used by law enforcement agencies to assist in
identifying suspects, by the news media to depict courtroom scenes, and
by individual patrons for their own enjoyment.

Art directors develop design concepts and review material that is to
appear in periodicals, newspapers, and other printed or digital media.
They decide how best to present the information visually, so that it is eye
catching, appealing, and organised. Art directors decide which
photographs or artwork to use and oversee the layout design and
production of the printed material. They may direct workers engaged in
artwork, layout design, and copy writing.

Photographers produce and preserve images that paint a picture,
tell a story, or record an event. To create commercial-quality photographs,
photographers need both technical expertise and creativity. Producing a
successful picture requires choosing and presenting a subject to achieve a
particular effect, and selecting the appropriate equipment. For example,
photographers may enhance the subject’s appearance with natural or
artificial light, shoot the subject from an interesting angle, draw attention
to a particular aspect of the subject by blurring the background, or use
various lenses to produce desired levels of detail at various distances from
the subject.

Interior designers draw upon many disciplines to enhance the
function, safety, and aesthetics of interior spaces. Interior designers are
concerned with how different colours, textures, furniture, lighting, and
space work together to meet the needs of a building’s occupants.

Designers are involved in planning the interior spaces of almost all
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buildings — offices, airport terminals, theatres, shopping malls, restaurants,
hotels, schools, hospitals, and private residences. Designers help to
improve these spaces in order to boost office productivity, increase sales,
attract a more affluent clientele, provide a more relaxing hospital stay, or
increase the building’s market value.

Step Three: Narrow Your Interests in Design

Having researched the possibilities in the arts, think of which areas
interest you most. Research how much art professions usually pay.
Step Four: Identify Lacking Design Skills

What Skills Do You Need? Look at the skills that you have and
the skills that you will need to acquire to become the designer that you
want to be. These skills will include learning new software and principles
of good design such as: colour, spatial relationships, and typography. It
will also be helpful to you to know about the history and theory associated
with design.

Consider Non-Design Skills. You may decide that you need a
broad based set of artistic skills rather than a narrow set. For any design
professional, good writing skills are a must. Other skills / classes that
come in handy especially if you’re interested in a freelance career would
be: Business, Communication, Accounting, and Advertising.

Step Five: Choose a Design School

There is no perfect design school. What you have to do is to find
one that matches your priorities and has a program you are looking for. As
a general rule, consider these points: location, cost, reputation, strengths of
the program, teachers that you want to work with, facilities.

Step Six: Networking for Designers

Careers are built on networks. Your network consists of your
classmates, teachers, family, friends, and mentors. These are people that
support you and want you to succeed. Ask them if they know of any

opportunities for you. Build your network.
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The best way to get a foot in the door is by making a connection
with a designer in your field. Ask your designer friends, professors, and
co-workers if there’s anyone in their network you could contact. Make use
of social networking events, conferences, parties, and social media!
Twitter is a great way for you to connect with design firms and individuals
and start a conversation!

Step Seven: Get an Internship

On the Job Training. The field of design is ever-changing,
especially now that there are so many new technologies to learn. Start
your practical education early by getting a field for the real world through
design internships. An internship is a great way to network and get on-the-
job training for graphic designers, photographers, illustrators and other
design-oriented careers. It’s a great idea to do multiple internships in
college. You’ll gain broader experience in the field, and you will have a
better idea of what kind of workplace environment that you’re looking for.
Do you prefer small or large companies? You can better assess whether
you would be a good fit for the office culture you’d be working in.

Step Eight: Interviewing

When someone is interested in your work, set up an appointment to
show them your portfolio. This could be a formal interview for a job or
more informational, to ask them for design advice and opportunities.

Remember that this interview is not just a review of your work, but
an assessment to see if you are easy to work with and / or if you would fit
in with their team or gallery. Be yourself, but be prepared. Before talking
about your work, the interviewer / curator will want to know about you.
Prepare a short statement noting some background information and
highlighting a recent accomplishment.

Don’t just answer questions with a direct answer; take control of the
conversation! Politicians do this and they aren’t much smarter than you,

are they? Do this by making short statements about achievement or
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abilities that you possess then provide a specific example to illustrate that
statement.
Step Nine: Follow Up

Practice Gives You Experience. Interviewing gets easier the more
you do. Look at them as learning experiences and opportunities to sharpen
your verbal communication skills.

Follow Up. Follow up with your contact within a couple of days,
unless they have specifically told you not to contact them. Again, express
your interest in the job and thank them for their time. You may do this via
a mailed note, email, or phone call. If you didn’t get the desired result, you
may want to ask the interviewer if they know of any career opportunities
that would fit with your work. Use the information that they give you and
keep networking and following up with your contacts. Over 90% of jobs
are filled by using your network. Don’t give up! If you did get the job,

congratulations! It is time to celebrate!

Exercise 14. Read the text about six designs for the houses of the
future. Which of the houses would you most and least like to live in?

Houses of the Future

Introduction

In a recent international competition called ‘Houses of the Future’,
six exciting designs showed us a glimpse of our possible future homes. In
order to win, the buildings had to conform to several key concepts: each
house had to be easily transportable, constructible in around four days,
environmentally sustainable (with particular regard to rainwater recycling
and use of solar panels) and, finally, architect-designed.
The concrete House

Even though we are looking at houses of the future, the first house
iIs based on a readily available material. To supporters, concrete is

affordable and simple to construct, which means you don’t have to rely on
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highly specialised skilled labour. It is both robust and durable and, because
it is a dense material, it keeps the house cool in summer and warm in
winter.

The competition entry design is very adaptable, since it utilises pre-
cast concrete. The Pantheon in Rome, which is made of concrete, is nearly
1,900 years old.

The Steel House

Based on a prefabricated material, the steel house entry is a
modernist dwelling which is available as an off-the-shelf, affordable
product. Being modular, the design can be positioned to make the most of
any site. A single module could be a holiday retreat, a guest studio or an
office; two or more modules can be combined to form a family home. In
addition, the internal layout can be configured to suit individual
preferences.

The components of the house are lightweight yet strong, featuring
steel sheet materials that have advanced coatings to resist rust and reduce
glare. Because of the weight, the house is easily transportable. Steel can be
easily re-used at the end structure’s life. In addition, a steel frame does not
warp or rot. It doesn’t burn easily and it is impervious to termite attack.
The Cardboard House

The cardboard house is a simplified 100% recyclable temporary
housing option. It is extremely low-cost and easily transportable in a light
commercial vehicle. It is ideal for emergency or short-term
accommaodation. Although cardboard is not a traditional building material,
the introduction of innovative bonding, cutting and structural techniques
has provided the opportunity to seriously consider this as an option for
environmentally sustainable housing. The roof and under-floor water tanks

are made waterproof using HDPE plastic.
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The Cardboard House comprises a flat of frames, and infill floor
and wall panels. Due to its insignificant weight, the building can be
effortlessly assembled by two people over a six-hour period.

The Glass House

The basis of the glass house was to design an environmentally
responsive, ultra-low energy living space incorporating state-of-the-art
material technologies. More specifically, this house employs
nanotechnology, which is an emerging area of science that is concerned
with the control of matter at the scale of atoms and molecules. The Glass
House features nano-engineered coatings and materials which can alter
reflection, absorption and transmission of light through and off surfaces by
selective wavelength control of the material’s attributes. These coatings
can therefore alter the properties of building materials. As we know them.

The house is fully prefabricated, and made almost entirely of glass,
with timber floors and steel portal frames.

The Timber House

Whilst some typical timber products are already represented, this
house aims to challenge traditional notions about how timber can be used
and what constitutes a timber product. It introduces advances in materials
technology using timber-fibre products that, with carefully managed
farming, can be an excellent renewable resource. The skin, which is made
of a timber- fibre cladding, has several purposes: it acts as water
catchment, shading mechanism and solar collector. A red streak of solar
cells cuts through the surface of the building, generating renewable energy
from the sun’s energy as it strikes the building.

Timber is sustainable, affordable and easily worked by relatively
unskilled labour. The material is soft, warm and tactile. Unlike clay or
concrete, timber-framed structures have a relatively low thermal capacity,
so the design considerations are different. Timber-framed structures can be

easily insulated, and will have a fast response to heat or cooling because
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you don’t need to heat or cool the entire material for it to perform
thermally.
The Clay House

The design, which can be applied to create small and larger houses,
features bricks and tiles made of clay — a popular material because it is so
durable. All the rooms in the house open onto the central glass area, a key
part of the design. The glass provides both lighting and power via solar
energy from photo cells located in the roof. The roof is adjustable and
rooms can be added by module, making expansion simple and affordable,
and facilitating transportation if necessary. A final benefit of using clay as
the main material is that, because of its density, it is particularly suitable in

climates where insulation is a consideration.

Exercise 15. a) Classify the following attributes as referring to the
house type:
A steel and cardboard

B steel and glass
C concrete, cardboard and timber
D steel, cardboard, timber and concrete

b) Write the correct letter A—D next to Questions 1-6.
1 easy to put together

2 easily transportable
3 affordable
4 prefabricated

5 lightweight

6 with special coatings

Exercise 16. Discuss these questions with a partner.
1. What was the last hi-tech product you bought? Are you satisfied with
It? Has it changed a particular aspect of your life? If so, how? Speak on its

design.
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2. Would you classify yourself as a technophile or a technophobe? Why?
3. In what types of places do people work? What are the advantages and

disadvantages of some of these workplaces?

Exercise 17. Write a short composition (about 150-200 words) entitled
My vision of the Future. Consider the future in terms of technology
and design.
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EDUCATION

Section |
Words and Transcription Translation
Phrases
L academic

achievement

2. | accelerated course

3. | accredited school

4. | board of governors

5. | bullying

6. | college prospectus

7. | compulsory
education

8. | continuous
assessment

9. | continuous
education

10. cooperation n
(cooperative adj)

11.| corporate training

" correspondence
course / studies

n correspondence
school / college

14.| curriculum

15.| dead-end job

16. | distance learning

17.| educationalist
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18.

e-learning

19.

entrance exam

20.

face-to-face

learning

21.

‘fake’ school

22,

fringe benefits

23.

general / technical /

vocational lyceum

24,

hall of residence

25,

higher education

26.

home schooling

27,

honorary degree

28.

internal  corporate

training

29.

lifelong learning

30.

mixed-sex school,
opp. single-sex

school

31.

nursery /
kindergarten /

playschool

32,

pass-or-fail test

33.

postgraduate

programme

34,

primary
(elementary

education)

35.

principal

36.

school attendance
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37.

secondary

education

38.

spacious campus

39.

sports facilities

40.

state-of-the-art
computer

laboratories

41.

student feedback

42.

student intake

43.

syllabus

44,

thesaurus

45.

to assess students’

progress

46.

to attend student
union meeting / a

course

47.

to bring one’s skills

up to date

48.

to change the pace

of the lesson

49.

to charge a small
fee

50.

to develop at one’s

own pace

ol.

to develop one’s

observation skills

92.

to enclose an
enrolment form for

the arts and crafts
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53.

to establish teacher-

training centres

54,

to free children’s

minds

55.

to get a certificate

56.

to get a good grade

S7.

to get heavily into
debt

58.

to hand in an essay /

an assignment

59.

to learn without
being criticised or
restricted / by self-
teaching and self-

correction

60.

to open students’
eyes to the wonders

around them

61.

to pioneer a new

teaching method

62.

to raise issues

63.

to retake / to resit a

course (an exam)

64.

to retrain for a new

line of work

65.

to revise for an

exam

66.

to slave away to get

a degree
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67.| to study for a test

68. | to take / sit / do an

exam

to teach deprived
69.
children

70. | truancy

71.| tutor

72.| tutorial system

well-equipped
73. auipp
lecture room

74.| well-stocked library

- you can’t teach an
| old dog new tricks

Exercises
Exercise 1. Suggest the words for the definitions.
1. When students deliberately stay away from school without permission.
2. The number of people who join a school, profession etc at a particular
time.
3. A method of study that involves working at home and sending your
work to your teacher.
4. A way of judging a student's ability by looking at the work they have
done during the year rather than by an examination.
5. To study facts again, in order to learn them before an examination.
6. A book in which words are put into groups with other words that have
similar meanings.
7. A small book that advertises a school, college, new business etc.
8. A system, mainly in universities, in which students receive guidance in
academic or personal matters from tutors.

9. Members of a committee that controls an organisation or institution.
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10. A job with low wages and no chance of progress.

Exercise 2. Translate into English.

1. IaTepHeT-oCBiTAa — OCBITA, IO 3IIACHIOETBCS 3 BUKOPUCTAHHSIM
pecypciB Ta TEXHOJIOT1H riao0anbHOI Mepexi [HTepHeT. Y BiIHOIIEHH] 10
MOHATTS JUCTaHIlIfHA OCBITAa € BUJOBOIO BIJIMIHHICTIO, OLIBII CTPOTO
perJaMeHTye  TEXHIKO-TEXHOJOTIYHYy  crneuuiky  HaBYaHHA  —
BUKOPUCTAaHHA Mepexki I[HTepHeT (aucTaHIitHO MO)XHA HaBUYaTHCS HE
TIIBKK 4epe3 [HTepHer, a W 3a JOMOMOIOI JIOKAJbHUX MEPEK,
B1JI€O3B’SI3KY TOIIIO).

2. YHIBEpCUTETH 3aBXJHW OyJd BUINMMH HaBYAJILHUMHM 3aKJaJaMH, SKi
JonomMarainy 3700yTH 3HaHHS, PO3LIMPUTH CBOE CBITOOAYEHHS, BUBYUTHU
MOBH, HABYUTHCh BUCTYIATH Iepe]l MyOIiKo. YHIBEPCUTET — 1€ MICIIE,
AK€ CHPUSIIO TMOIIYKY ICTHHU. AJle SK y KOXHOI JIFOJMHU CBOE BJIacHE
KUTTSA, TaK 1 HABYAJIBHWMA 3aKjiaj JUisl KOKHOTO CTYyJICHTa BUKOHYE
pi3HOOIUHI (hyHKINT. [ oqHUX — 1€ TPOCTO Micle 3I00YTTS OCBIUEHOCTI
1 MyApOCTi, JJId IHIIMX — XOpOIla IIKOJA HUTTHA, fKa J0NOoMarae
3pO3YMITH TIPIOPUTETH 1 CEHC OYTTs. [HKOIM YHIBEPCUTET — 1€ BTIJICHHS
Mpiit 6aTbKIB, a HE JAITEH.

3. OcBiTa — 1e mpolec, B AKOMY O€pyTh y4acTh BUMTEIb-HACTABHUK Ta
TOM, XTO BYUTHCS 3 METOIO) OCBOEHHS HOBHUX 3HAHb 1 3aCTOCYBaHHS iX Ha
npaktuili. OcBiTa He OOMEXYEThCS CIEIiabHO BIJIBEICHUMH JIJIS I[bOTO
MicusMu (yHIBEpCUTETaMH, MIKojJamMu). OCBIYEHINIOW JIOJUHA CTae,
MPOYUTABIIY III€ OJIHY KHUTY, BUBYMBIIH III€ OJHY 1HO3EMHY MOBY 1 T.II.
OcBiTa He 3aBXKAW BIAITpa€ TUIBKU pOJib HAOYBaHHS 3HAHb;, BOHA A€
JIFOMHI 3HaYHO OUIBIIIE...

4. Cepen BeNUKOI KIJIBKOCTI BUMTEIIB AYKE€ MO TUX, SIKUX MaM’ sTaell
BCE€ JKUTTS 1 3raJy€el 3 JJIOOOB'I0 1 BASYHICTIO. AJie BCe K Taku BOHHM €. Jlo

TaKUX BUYMTENIB Y CBOEMY KUTTI s O BiJHECIa MOIO BYMTEIBKY 3
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yKpaiHCbKOi MOBHM Ta jiteparypu. lle mroguHa, B sIKiM MOemHyBajacs
CYBOPICTH 1 BUMOTJIMBICTB JI0 Y4YHIB 3 JIIOJSHICTIO Ta 10OPOTOIO.

5. Yuutens Mo€i Mpii — 1€ JII0/IMHA, KA He3BAYKAI0UM Ha BIK, 3aBXKIU HJIe
B HOTy 3 TIPOTPECOM, sKa MOXE BTUIIOBAaTH KOHCEPBATHUBHICTH 1
HOBaTOPCTBO OJHOYACHO, SIKa HABIIOE CTPaX, ajieé BCUJISAE BIIEBHEHICTD, SKa
3aBXKJIU CTpora, aje i crpaBeumBa. Lle koMmaniiicbka, TBOpUYa JIIOJIUHA,
asie mpu noTpedi BoHa Moke OyTH B3iplieM OpPraHi30BaHOCTI 1 310paHOCTI,

MOXe OyTH pO3yMIiIOUOI0, ajie HIKOJIU HE JIaCTh CJIA0UHY 1 IMTOOIaKKH.

Section 11

Terms associated with academic institutions and education

Words and Phrases | Transcription Translation /
Examples
1. | academy
2. | adjunct professor o3alITaTHUI

npodecop, nmpodecop-

CYMICHHK

3. | admission

4. | Admissions Office

5. | alma mater

6. | applicant

7. | application fee

8. |art school

9. | Arts school (BrE) ryMaHITapHHHA
(pinonoriunmin)
(dakynpTeT

10.| boarding school

11.| chancellor

12.| class teacher (BrE,

primary school), form
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teacher / master /
mistress (BrE,
secondary school);
grade teacher,
supervising instructor
(AmE)

13.

coeducational school,

opp. single-sex school

14,

comprehensive

school / system

15.

degree paper,
graduation thesis,
senior paper (AmE),

diploma paper

16.

department

e.g. The Department of

Oriental Languages

17.

deputy dean, assistant

dean

18.

dormitory (AmE), hall
of residence (BrE),
hostel (BrE)

19.| dropout

20.| educational institution
21.| educator

22.| elective

23.| enrolment (BrE),

enrollment (AmE)

24,

evening / night school

inf
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25,

exam / question paper
(BrE), answer sheet
(AmE)

26.

examining board

27.| extracurricular
activities
28.| facilities e.g. athletic / research /
educational facilities
29.| faculty e.g. the Science
Faculty, the Faculty of
Science, the Economics
Faculty, the Faculty of
Economics
30.| fee-paying school
31.| fellowship
(esp AmE)
32.| final
33.| freshman (AmE),

first-year student

34,

full-time student,

opp. part-time student

35.

further / continuing /

adult education

36.

grade form

37.

grade record book

38.

grade-point average
(GPA)

39.

graduation (BrE),

commencement
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(AmE)

40.

grammar school

41.

grant

42.

gymnasium

43.

hand-outs

44,

high-school graduate
(AmE),

school-leaver (BrE)

45.

independent school
(esp BrE)

46.

infant school

47.

intern

(mainly AmE)

48.

Ivy League

49.

junior college

50.

lecture hall

ol

liberal education

52,

liberal studies (BrE),
liberal arts (AmE)

53.

major n, v

e.g. to have a major in

physics; to major in law

o4,

minor n, v

55.

monitor

56.

non-degree course /

program

S7.

open day (BrE),
open house (AmME)

58.

optional course

59.

period

e.g. double period, free
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period

60.

polytechnic

61.

pre-school (2-5 years
old)

62.

proctor (BrE),
invigilator (AmE)

63.

provost

64.

public school,
compare private

school, state school

65.

reference

(esp BrE),
recommendation (esp
AmE)

66.

refresher course

67.

scholar

68.

scholarship

69.

scholarship-holder
(AmE)

70.

school report (BrE),
report card (AmE)

71.

school-leaving
certificate (BrE),
high-school diploma
(AmE), secondary
education certificate

72,

sixth form college
(16-18 years old)

73.

student loan
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74,

teaching staff

compare faculty

75,

technical college

76.

term,

semester (AmE)

77,

the arts, compare the

humanities

78.

to cheat (on

examinations)

79.

to do a degree in
physics / to get a
degree in German

from York University

80.

to do research into /

on

81.

to do well in an exam,
opp. to do badly in an

exam

82.

to enrol (on) (BrE), to
enroll (in) (AmE)

83.

to get credit for a

course

84.

to invigilate (BrE)

85.

to keep down for
another year (BrE), to
keep back for another
year (AmE), not to
promote to the next

year (AmE)
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86.| to skip (a class), to

play truant (from a

class

class), play hookey

inf, compare to miss a

87.| training school

88.| transcript

89.| undergraduate

90.| virtual course

91.| visual aids

92.| vocational training

e.g. hotel management,

secretarial courses

93.| voluntary school

94.| workshop

Ranks and Positions of University Teachers in Ukraine, Great Britain

and the U.S.

Ukraine UK USA
npocdecop Professor Full Professor
JIOLICHT Reader Associate Professor

CTapIMK BUKJIaIa4

Senior Lecturer

Assistant Professor

BHUKJIaJa4 Lecturer
ACHUCTEHT Assistant Lecturer Instructor
Names of Students
Ukraine UK USA
seventh-form boy seventh-grade boy
CEMHKJIACHUK (girl), (girl),

seventh-former inf

seventh-grader inf

BHUITYCKHHUK IIKOJIHN

school-leaver

high-school graduate
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a01TypIEHT, BCTYITHUK

applicant

first-year student

MEPUIOKYPCHUK
freshman

second-year student

JPYTOKYPCHUK
sophomore
first-year student
TPETbOKYPCHHUK _
junior

fourth-year student

YETBEPTOKYPCHUK

senior

1" ITOKYPCHHUK

fifth-year student

MaricTpaHT
: graduate
acIipaHT
student
JIOKTOPAHT

master’s

candidate postgraduate
doctor’s student
candidate

Most Common Degrees and Academic Titles

B.A. (Bachelor of Arts),
e.g. to get a BA in French

OakanaBp rymMaHiTapHUX HayK

B.S. (Bachelor of Science), e.g. to

get a BSc in computer science

OakanaBp MPUPOTHUYUX HAYK

M.A. (Master of Arts),

e.g. to do a Masters in English

MaricTp ryMaHiTapHUX HAyK

M.S. (Master of Science)

MAaricTp NpUPOJIHUYMX HAYK

Ph.D. (Philosophyy Doctor)

JTOKTOp dimocodii

Exercises

Exercise 1. Translate into English.

AOITYpi€HT, BUIYCKHUK IIIKOJM, BHUKJIAAAIbKUN CKJIaJ, aKajaeMmis

HayK, BYUTH YPOKHU, INCKAHAT, 3aKIHUATHU IIKOIY 13 30JI0TOIO MEOaJlJIro,

eK3aMeHaTOop, JOTOBiAaY, (eK3aMeHaIlliitHa) BiIOMICTh, TUPEKTOP IIKOJIH,
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TyMaHITapHI HAyKH, JOIEHT, CTapIIMi BHKJIAaJad, BCTYIMUTH IO BHUIIOTO
HAaBUAJBHOTO  3aKJaqy, > KypHaJ, acmipaHT, CTYIiHb OaKajaBpa,
eK3aMEHaIliiHa KOMIcis, NMpuUHMallbHa KOMICis, aTecTaT MpO CEpPeIHI0
OCBITy, IIEPEMOHIsI BpPYYEHHS arecTariB abo JUIUIOMIB y IIKOJI
(yHiBepcuTeTi), ‘BikHO  (y pO3KJajl), TYpPTOXHTOK, JUIUIOMHA poOOTa,
JIYcepTallis, 3aBigyBau Kadeapu, 3alliKOBa KHMXKKA, CKJIACTH 3alliK 3
peaMeTa, 3acTyMHHUK JIeKaHa, KJIACHUW KEPIBHUK, HAYKOBO-TOCIIiTHUAN
IHCTUTYT, TEJaror, peneTUTOp, IUIATUTH 3a HABYAHHS, IOBTOPIOBATH
BUBUECHHMI MaTepiay (mepej 1CIUTOM), HPOTYJSTH 3aHATTSA, MPOMYCTUTU

3aHATTS, CEpeqHiN Oall, cneniaibHICTh (Y By31), CTaXKyBaHHS, CTUIEHAIS.

Exercise 2. Translate into Ukrainian.

1. Comprehensive schools in the UK are open to all and are for all
abilities. You can only get into a grammar school by competitive entry (an
exam). Public schools in the UK are very famous private schools.
Colleges include teacher-training colleges, technical colleges and general
colleges of further education.

2. Some schools give pupils tests regularly to check their progress.
The school-leaving exams are held in May / June. In England, these are
called GCSEs (age 16) and A-levels (age 18). In some schools, colleges
and universities, instead of tests and exams there is continuous assessment
with marks, e.g. 65%, or grades, e.g. A, B+, for essays and projects during
the term. If you pass your university exams, you graduate, then you’re a
graduate and you may want to go to a post-graduate course.

3. The school day is divided into 6-7 lessons in different subjects,
with a break in the morning and afternoon. There is also a one-hour lunch
break. The school year is usually divided into three terms. Each term is
about 13 weeks, and each week pupils do about ten subjects. At the end of
the school year they do / take an exam in each subject. After the holidays,

pupils go back to school.
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Exercise 3. What do you call:

1. the money some students receive if they get a place at university?

2. the qualification you get at the end of university?

3. the name we give students during this period at university?

4. teachers at university?

5. students when they have completed their first degree?

6. students studying for a second, higher degree?

7. the study of one subject in great depth and detail, often to get new
information?

8. the talks / lessons that students go to while they are at university?

Exercise 4. Write the opposites.
1. | passed my exam.

2. 1 did very well.

3. I’m very good at English.

4. | got a very high mark.

Exercise 5. Replace the underlined verbs with less formal verbs that
have the same meaning in the context.
1. Is it difficult to obtain a place at university?

2. 'You have to pass exams before you can enter university.
3. He’s studying physics, | think.
4. Did she receive a grant for her course?

5. The course continues for three years.

Exercise 6. Correct the miss-collocations in these sentences.

1. I can’t come out. I’'m studying. I’m passing an examination tomorrow.
2. Congratulations! I hear you succeeded your examinations!

3. You can study a lot of different careers at this university.

4. | got some good notes in my continuous assessment this term.
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5. She’s a professor in a primary school.

6. He gave an interesting 45-minute conference on Goethe.

7. She got a degree in personal management from a private college.

8. When | was 12, we started having French seminars at school, and | fell

in love with the language.

Exercise 7. Complete this text about the timetable of a typical
secondary school in Britain.
The school day is normally Into six or seven

, With during the morning, at lunch and

in the afternoon. Over the whole week, usually do about

ten different . The school year normally has three

, with exams at the end of the year.

Exercise 8. Fill the gaps in this life story of a British woman.

At 5, Nelly Dawes went straight to school because

there were very few schools for younger children in those

days. When she was ready to go on to secondary school, she passed an

exam and so got into her local school. Nowadays her own

children don’t do that exam, since most children go to a

school. She left school at 16 and did not go on to

education, but she works during the day, then goes to at

the local school once a week to learn French. She would like to take up
her education again more seriously, if she could get a or

scholarship from the government. Her ambition is to go to a

and become a school teacher.

Exercise 9. Choose a or the in the following passage. Cross out the
wrong one. In some places neither is possible so cross out both.
People in Education
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A/ The professor is not a/ the teacher in a/ the secondary school,
but has a/ the highest academic position in a/ the university. A/ The
lecturer is a/ the university teacher. Lecturers — and professors — give a /
the lectures. Students in Britain usually have a/ the tutor who gives them
a/ the advice and teaches students in small groups. You graduate from
university with a / the degree. If you do a / the postgraduate work, you will

have a / the supervisor to help and advise you.

Exercise 10. Read teachers’ instructions and advice. Explain the
meaning of the phrases in bold.
» First of all, let’s go over the homework. You can leave out Exercise 2.

« If you make a mistake, rub it out.

» Take it in turns to read the dialogue.

« Pascal, swap places with Marcel, please.

« Hand out (syn give sth out) the books.

* Finish it off at home and hand it in tomorrow.

« Put all the books away before you leave.

* OK, let’s call it a day.

« It is our last lessons. So Lars, could you hand the cakes round, please?

» If you’re doing an English course, take it seriously.

» If you’re not sure of the meaning of a word, look it up rather than guess.

* Do written work in rough first, then it doesn’t matter if you Cross
something out.

« It’s no good writing things in a notebook if you don’t go back and study
them again.

» Practising with classmates will help you to build up your confidence.

« What you learn in class is just the tip of the iceberg. You need to study
at home as well.

* Don’t be embarrassed about speaking: the main thing is to make
yourself understood.

* Don’t be afraid to make mistakes: you learn from trial and errors.
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» The classroom is an opportunity to practise speaking: so make the most
of it.

« Saying something out loud can help you to practise the pronunciation
and remember it.

* Don’t miss lessons, or you’ll get behind with your work and find it
difficult to catch up.

» Don’t give up. Stick at it and you’ll get there in the end.

Exercise 11. Complete the teacher’s instructions.

Silvia, first of , could you out these

worksheets, please? Thanks. Now everyone, | want you to do the first

exercise and we’ll go the answers when you’ve finished. If

you use pencil, you can rub the answers afterwards, and do

it again later. Marco, I know you have to leave in a minute, so why don’t

you finish it at home and hand it to me

tomorrow? I think we’ve done enough; let’s call it a

If you want t talk to Joe, you’ll have to swap . After

you’ve used the CD player, remember to put it . If you can’t

do one of the questions, just leave it

Exercise 12. Correct the mistakes in each sentence. Write the correct
word at the end.
1. If you see a mistake, you can just cross it off.

2. I think it’s a real problem, and what you can see is just the top of the

iceberg.

3. It’s no use to study grammar if you don’t practise it.

4. It’s not good trying to learn English without a dictionary.

5. When you’re finished the text, get back to the beginning and read it

again.

Exercise 13. Complete the sentences.
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1. I always write essays in first, then I copy them later.

2. They I think they’ve solved the problem, but this is just the tip of the

3. My name was on the list, but somebody it out — I don’t
know why.

4. When | studied English at school, I didn’t really it
seriously.

5. 1 wrote the answers quickly, then | went and checked
them later.

6. It’s no telling him to work harder. He just won’t listen to
you.

7. He missed last term with a serious illness, and he’ll need time to

up his strength.

8. Give me the dictionary and I’ll it up.

Exercise 14. One word is missing in each sentence. Where does it go?
Write it at the end.
* At school, we had to learn certain poems * heart. by

1. My pronunciation isn’t very good, but I manage to make understood.

2. It’ll take me a long time to become a doctor, but I’ll there eventually.

3. He was ill for ages, and unfortunately he got behind his studies.

4. It’s your only chance, so make the most it

5. | missed several lessons, so now | have to up with the others in the

class.

6. The teacher started the lesson with a long list of and don’ts.

Exercise 15. Complete the questions and answer them.

73



1. Can you usually yourself understood in English?

2. Have you tried to learn certain things by ? If so, what?
3. Do you say words out to help you to remember them?
4. Do you always the most of your time in class?

5. Do you ever behind with any of your studies?

6. Do you think trial and Is a good learning method?

7. If you start something, do you generally at it?

8. Have you ever started a course and then up?

Exercise 16. Read the text and explain the meaning of the phrases in
bold.
What Happen on Exam Day?

* The night before an exam, I stay up late and revise.

« Qutside the exam room, | steer / stay clear of (take care to avoid sb /sth)
other students who are in a panic.

* | keep one eye on the clock during the exam on the clock during the
exam so that I don’t run out of time.

« | try to stick to the question.

« If | get stuck on a question, I miss it out and go on to an easier one.

« If my mind goes blank, | breathe in and out slowly to calm myself.

* | read through my answers at the end to check that they make sense.

Exercise 17. Circle the correct answer(s). Both words may be correct.
1. | stayed | continued up late last night to finish an essay.

2. Most candidates fail because they don’t keep | stick to the questions.

3. I was in such a panic my mind just went completely black | blank.

4. Try to keep an ear | eye on the time during a test so that you finish
every question.

5. | finished the letter and then | went | read it through carefully to check
the spelling.

6. | got stuck | delayed on one question, so | missed | left it out.
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Exercise 18. One word is missing in each line. Where does it go?
Write it at the end.
I know it was very silly, but I * up very late last night, and stayed

through my notes, so this morning | was really tired. | got to the
exam feeling very stressed, and | tried to in and out slowly to
help myself relax, but I could feel my going blank. Eventually,

| looked at the questions, but none of them sense; | was in

such a state. Of course, I didn’t keep one on the clock and
unfortunately, | ran of time. And as a result of that, | had to

out the last question completely, so | knew there was not much
chance that | would pass. | steered of my friends as | left the

room.

Exercise 19. Answer the questions.

1. Did you go to nursery school?

2. Do most children start primary school at the age of five?

3. Is the secondary school system in your country similar or different to
the English system?

4. How many subjects did you study at secondary school?

5. What was your favourite subject?

6. How many lessons did you have every day?

7. Was your school a state or private school?

8. At what age can you leave school?

9. How many terms are there in a school year?
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ENGINEERING

Section |
Words and Transcription Translation
Phrases

aerospace

t engineering

2. | an efficient use of
resources

3. | asteroid

4. | avalanche

5. | below the surface of
the sea
biometrical

> engineering

7. | challenge of finding
solutions to
problems

8. | civil engineering

9. | comet

10.| computer
engineering

11.| computer
simulations

12.| crane

13.| dam

14.| dish-shaped levels

stacked one upon
the other
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15.

early animals were

wiped out

16.

engineers’
contribution to

society

17.

giant anchors

18.

global devastation

19.

heart pacemaker

20.

impact n

21.

magnetically raised

train

22,

man-made structure

23.

mechanical

engineering

24,

meteor

25,

meteorite

26.

missile

27,

MRI scanner

28.

nanotechnology

29.

petrochemical

industry

30.

practical problem

solver

31.

project management
in the aircraft
industry

32.

results are invalid

33.

rollercoaster

34.

snowdome
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35.

The United
Emirates (UAE)

36.

three times the
height of the Eiffel

Tower

37.

to build a model /

prototype

38.

to collide with the

earth (n collision)

39.

to convert the heat

of the sun

40.

to do safety tests /
stress and fatigue

tests

41.

to explore new

worlds

42.

to get off the

ground

43.

to investigate

project feasibility

44,

to invite new angles
and discussions of
the idea

45.

to make an
important

breakthrough

46.

to make
modifications to the

engine
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47.1to move onto a
full-size or

production version

48. | to orbit the sun

49.| to smash a rocket
into the asteroid to
deflect it

50.] to survey the sky

51.| to suspend

52.| to test a

complicated theory

53.| to track asteroids on
a collision course
with the earth

54.| transatlantic tunnel

55.] trillion

56.| visual aid

Exercises
Exercise 1. Suggest the words for the definitions.
1. The force with which one object hits another.
2. An accident in which two or more people or vehicles hit each other
while moving in different directions.
3. A piece of rock or metal from space that has landed on Earth.
4. A body, made up mainly of dust and gases, which orbits the sun and
occasionally has a ‘tail’ of light.
5. A rock the size of a small planet which travels around the sun.
6. The name for an asteroid that enters the Earth’s atmosphere, and which
you can see burning.

7. Severe and widespread damage or destruction.

79



8. To make sth move in a different direction.

9. To break into pieces violently and usually noisily; to hit (sth) fast and
powerfully.

10. A large mass of snow, ice, and rocks that falls down the side of a

mountain.

Exercise 2. Translate into English.

1. Tmxenepis — 1e raiay3b JIOJCHKOI 1HTEIEKTYyaJIbHOI AISUTBHOCTI
IIOJI0 3aCTOCYBAaHHS JIOCSTHEHb HAyKW JUISI BHUPIMIEHHS KOHKPETHHUX
npoOiem JroAcTBa. [HXEHep BUKOPUCTOBYE YsABY M JOCBIJ, 3JaTHICTb
aHaI3yBaTH M OIIIHIOBATH, 3aCTOCOBYE CBOi 3HAHHS MJIs MPOEKTYBaHHS,
OyIIBHUIITBA, E€KCIUTyaTairli Ta BJOCKOHAJIEHHS MAaIlUH 1 TIPOIIECIB
(Hampukian, IS TEXHOJIOTIM  BUPOOHMYMX  MPOIIECIB, OXOPOHU
HABKOJIMILIHBOTO CEpeOBHUIIa, O10TEXHOJIOT1H TOLLIO).

B imxeHepli IIUPOKO BUKOPUCTOBYIOTHCS TEXHIYHI BUIPOOYBaHHSA
Ta aHaJI3 TMepela 3almpOBa/DKEHHSM IMPOEKTIB, 3 TUM II00 OIIHUTH iXHIO
0e3MeKy, eKOHOMIYHICTh, MIIHICTh T4 BUTPUBAIICTh (BTOMY MarTepiaiB).
JUis  1bOro BUKOPHUCTOBYIOTH MPOTOTHUIHM, MOAENl, OOYHMCIIOBAJIbHE
MozaentoBaHHsA. CTBOpEHHS  BIAMOBIAHOT  MOJENI, sIKa  JIO3BOJISE
MPOAHANI3YBaTH 1 NPOTECTYBaTH MOXJIMBI pIIIEHHS, SK MpaBUio, €
HE3aMIHHUM THCTPYMEHTOM JJIsI 1HKEHEPIB.

2. bypmx-Xamida € nHailBummm xmapodocoM Ha miaHeTi. Lle
cumBon Jlybas i ApaOcbkux Ewmiparis. g Oyxisns mae ¢opmy
cranarmita. Ii Bucora 828 MetpiB, i BoHa Mac Ginbire 160 mosepxis. ¥
Oy[iBJI1 pO3TalIOBaHO 9 TOTENIB, a OUII XMapouoca 3HaXOAUTLCS CUCTEMaA
HelMOBIpHO KpacuBux (ouTaHiB. [lepmux 37 moBepxiB 3aiiMaroTh rOTElI,
a 3 45 mo 108 posramoBano 6sm3bko 700 mukapHUX KBapThp. Takox
BEJIMKY TepUTOpito 3aiimMaroTh odicHi Oymieiai. Ha 123 1 124 moBepxax
3HAXOJIATHCS BECTHUOIOJIbL 1 ONISAOBUH MaMJaHYMK, SKUH 49acTo

BIIBIIYIOTh TYPUCTHU. BapTicTh BiJIBIAYBaHHS OTJISOBOTO MalgaHYMKa
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cKianae mpubiau3Ho 27 monapiB, 1 32 KBUTKaAMH BHUIIWKOBYIOTHCS JIOBT1
Yepr.

CrnemiansHo misa bypmxk-Xamida 6yna po3pobiaeHa oco0amuBa Mapka
OeToHy, KMl MOXXE BHUTpUMYBAaTH TemmepaTypy Ao +50 rpamycis.
[ToxexHa cucteMa OyAiBIII MOXKE €BaKyIOBAaTH BCIX 3 XMapo4yoca BChOTO
3a 32 xBwinH. CriopyZa TOBHICTIO BUpPOOJISE€ Il ceOe ENEeKTPUKy 3a
JIOTIOMOTOF0 BEJTMKOi BITPOBOI TypOiHH, a TAaKOX 3a JOIIOMOTOI0 BEIUKOI
KUIBKOCT1 COHsS'YHUX Oatapeil. Taki Oarapei posTamioBaHl Ha CTiHaX
OyZiBIl, X 3arajibHa IJIOIIA CTAHOBUTH 15 THUCAY METpPIB KBaIpaTHUX.

bypmx-Xanida Ha3uBalOTh OJIHIEIO 13 HAWMACIITAOHIIIMX CHOPY.
3a BCE ICHYBaHHS JIIOJICTBA. ABTOPOM JIaHOTO MPOEKTY € aMEpPUKaHChKUI
apxitektop Enpian CwmiT, sikuil Takok OpaB ydacTb IpH NPOEKTYBaHHI
KHUTaiicbKoro xmapoydoca [[31as Mao 3aBBuiiku 420 M.

Bapricth npoekty cranoButh 4,1 MisibsipJia JOJapiB.

Section 11
Words and Phrases | Transcription Translation /
Examples
1. |anglen,v e.g. at an angle
2. | artificial intelligence e.g. identification
(AD systems
3. | beam a long piece of wood or
metal, used to support a
weight above.
4. | biotechnology e.g. genetic
modification of plants
5. | bracket a piece of metal or
wood fixed to a wall to
support sth
6. | computer nerd
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7. | constraint n, e.g. physical/ financial /
syn. restriction political constraints
(constrain v)

8. | digital technology
opp. analogue (non-
digital)

9. | ergonomics efficient design of

human environments
10.| footing
11.| genetic engineering making artificial
changes to the genetic
structure of organisms

12.| girder a strong metal beam in
large buildings

13.| GPS (global
positioning system)

14.| high-technology (inf.
high-tech),
opp. low-technology
(inf. low-tech)

15.| load the amount of weight

pressing down on sth
16.| motion

17.| rigorous,
syn. thorough

18.| satellite e.g. satellite navigation
communications systems; mobile phones

19.| screensaver

20.| stringent
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21.| techie

22.| thumbnail

23.| to anchor sth

24.| to bolt sth to sth

25.| to comply with sth

(compliance n)

26.| to counteract sth

27.| to determine sth,

syn. establish sth

28.| to sway

29.| to withstand sth,
syns. resist sth, stand

up sth.

30.| trackpad

Tools and Household Objects

Words and Phrases

Transcription

Translation /
Explanation

axe

broom

carpet sweeper

colander

cotton / thread

draining board

drill

garden fork

© o N o g &~ W N e

garlic crusher

=
o

| grater

[EEN
[EEN

.| hammer

R
N

.| hoe
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13.

ironing board

14,

mop

15.

nail clippers

16.

peeler

17.

18.

pepper mill
pin

19.

pliers (pincers)

20.

rake

21.

Saw

22,

scissors

23.

screwdriver

24,

scythe

25,

Sellotape

26.

shears

27,

shovel

28.

sickle

29.

sieve

30.

spade

31.

spanner

32.

spatula

33.

strainer

34.

to bang a nail

35.

to tighten or loosen a

SCrew

36.

to use string, rope, or
wire to tie things
together

37.

tumbler

38.

tweezers
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Exercises

Exercise 1. Read the text and explain the meaning of the words in
bold.
Skyscrapers: Design and Construction

Every skyscraper is designed within physical constraints such as
climate and geology, and then has to comply with the most stringent
safety regulations. It also has to meet the needs of its occupants, and
satisfy the aesthetic objectives of both owner and architect.

Design engineers translate the architect’s vision into a detailed plan
that is structurally sound. As each skyscraper is unique, models of the
building must undergo rigorous tests in wind tunnels to determine
whether they can withstand the effects of high winds. If tests show the
building will sway excessively, designers may add mechanical devices to
counteract or restrict motion.

In the construction, engineers dig a massive hole in the rock and
then establish the footings, which form the base that anchors the building.
Steel or reinforced concrete columns are inserted in the footings, and
concrete is poured on top.

Vertical supports are put in place by cranes, these support the
vertical load. Horizontal beams and steel girders are then placed at a 90
degree angle to the vertical columns; these hold the building together.
Exterior walls merely enclose the structure, and are constructed by
attaching panels of material such as glass or metal to the building’s
framework. This is often done by bolting them to brackets secured to the

floors or support columns.
Exercise 2. Circle the odd one out.
1. restriction compliance Constraint

2. stringent rigorous Thorough
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3. beam girder Bracket
4. motion anchor Sway

5. counteract determine Establish
6. withstand resist comply
7. angle concrete steel

8. occupant constraint Resident
9 panels crane footings
10 bracket bolt load

Exercise 3. Replace the underlined word(s) with a single word of
similar meaning.
1. We haven’t managed to determine the extent of the damage.

2. The building is moving from side to side.

3. You can’t do anything once it is in motion.

4. We hope the structure will be able to stand up to the pressure.
5. They hope this will satisfy the needs of the planners.

6. Most architects have to operate with various financial restrictions.

7. Basically, the fence comprises six rectangular pieces of wood.

8. We need to firmly fix it to the ground.
9. High-rise buildings have to comply with very strict fire regulations.

10. The have very thorough tests before they are given the go-ahead.

Exercise 4. Complete the texts with suitable words.

With a skyscraper, the effects of the wind are a greater problem
than the weight of the structure, so designers have to ensure that the
building can

strong winds, and will not enough to

cause the physical or emotional discomfort.
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In the design, engineers will have to whether the steel

are strong enough to support the vertical . If not,
engineers will have to the pressure of the weight, and one
common method is to add more concrete around the support in

order to stiffen the central core of the building.

Exercise 5. One word is missing in each sentence. What is it, and
where does it go?
1. The central core of a building is often made of reinforced.

2. Large steel are placed between the vertical columns to hold the building
together.

3. The exterior walls are made by attaching made of glass or metal to the
building.

4. Skyscrapers undergo rigorous tests to whether they can withstand high
winds.

5. All support beams are lifted by and then put in place.

6. The design has to with strict safety regulations before construction
begins.

7. All buildings have to conform to physical imposed by climate and
geology.

8. Mechanical devices may be added to or resist motion.

9. All construction has to go through the most safety checks.

10. The building’s support columns are usually in the footings.

Exercise 6. Here are some words and phrases connected with
computers. Fill the gaps in the sentences.

computer nerd analogue thumbnail icon

screensaver trackpad techie footprint

1. There are some good pictures of the Olympic Games on that sports
website. You can look at pictures and then click on them to
see the full-size version.
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2. My younger brother’s a real . He never goes out, and all he
ever thinks about is computers, computers, computers.

3.’m a bit of a really; I love getting the latest mobile phone
or the newest digital camera.

4, video cameras cannot match the versatility and quality of
digital cameras.

5. He has a really cool which is a picture of planets, comets,
stars and things all rushing towards you.

6. This new printer’s got a smaller than the one I had before,
which is good, since my desk is not very big.

7. Just click on that there to open the program.

8. I don’t really like this v on my laptop; I’d prefer a proper mouse.

Exercise 7. What types of technology would you associate with the
following?
1. a round the world yachtsman / woman trying to establish his / her exact

position;

2. a designer creating a new type of computer keyboard which would be
more efficient;

3. a scientist producing a new type of wheat which does not need to be
sprayed against insects;

4. a camera that does not use film;

5. a computer that can make decisions for itself;

6. the process of altering human and animal genes.

Exercise 8. Underline the correct word.
« Stick it together with glue / cotton.

1. Sew it with a pin / needle.

2. Cut it with scissors / a drill.

3. Tighten it with a hammer / screwdriver.

4. Tie it together with rope / nails.
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5. Bang it in with string/ hammer.
6. Make a hole with thread / a drill.
7. Stick it together with Sellotape / wire.

8. Loosen the screw / cotton.

Exercise 9. Complete the sentences.

e She didn’t have any string, so she stuck the parcel together with
Sellotape

1. I’'ve got a hammer and a screwdriver, but I haven’t got any other

2. When you make a skirt, you cut the fabric with , you hold

the pieces together with pins, and then you it with needle and
3. If you break the handle off a cup, you can it on with

4. | tried all keys together with a piece of

5. If the screws on your door handle are loose, use a to
them.
6. A drill is very useful if you need to make a in a wall.

7. Pass the hammer and | can bang in this

8. We a long rope to the tree for the children to play on.
9. You need a to open this bottle of wine.

10. You can cut that plank in half with this

11. We could chop this tree down if we had a sharp

12. T was going to dig the garden but I can’t find the

Exercise 10. Replace the words in italics with a verb from the box.

break down go off keep up with pickup runout knock down

do without  hang up look out put off stand for
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e My car isn’t as fast as yours. I won’t be able to stay near you. _keep up
with_

1. This torch doesn’t work. The batteries must have been used up.

2. This radio doesn’t receive the BBC World Service very well.

3. The car is making a funny noise. I think it’s going to stop working.
4. |1 was going to buy a motorbike, but In was discouraged by my parents.

5. People call me on the phone, but then put down the receiver.
6. Be careful! You’re going to give yourself an eclectic shock!
7. 1t’s difficult to manage if you don’t have a washing machine.
8. The letters DVD mean digital versatile disc, actually.

9. Without a fridge fresh food will become bad very quickly.
10. They used special equipment to demolish that block of flats.

Exercise 11. Read and translate text.
Uncovering the Secrets of the Great Pyramid of Giza

For thousands of years, people have sought to unlock the secrets of
the great Pyramid. Constructed more than four millennia ago on the plains
of Giza, near present-day Cairo, the Great Pyramid remains shrouded in
mystery. Many theories have been proposed to explain its origin. Many
believe it was simply a tomb or monument for an ancient pharaoh, others
suggest it was an astronomical observatory, a huge sundial, or even a vast
communication device to connect with other worlds.

The earliest existing description of the pyramids was written by the
Greek historian Herodotus. After visiting Egypt in the fifth century BC,
Herodotus described the four faces of the Great Pyramid as being covered
with highly-polished limestone, with joints so fine that they were almost
invisible. Four centuries later, the geographer Strabo wrote of a perfectly

concealed, hinged stone located on the north face of the pyramid. The
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stone could be raised to form an entrance, but when closed was
indistinguishable from the surrounding stone. The hidden entrance
apparently gave access to a narrow passage that descended more than 350
feet into a damp, vermin-infested pit carved out of the bedrock directly
beneath the base of the pyramid. However, by the 1% century AD, the
whereabouts of this door had been lost.

In 820, Abdullah al-Ma’mun, the son of the Caliph of Baghdad,
made the first major attempt to unlock the secrets of the Great Pyramid.
After spending years fruitlessly searching for a secret entrance, al-
Ma’mun finally ordered his team of workers to use battering rams to
knock a hole directly through the pyramid’s outer casing. The workmen
then burrowed their way more than 100 feet into the core of the monument
in the hope of finding a passage that would lead them to the pyramid’s
interior. With no passage in sight, the workmen were on the point of
giving up, when they suddenly heard the sound of a falling rock to the east
of the tunnel. After digging their way toward the source of the noise, they
emerged into a dark descending passageway.

Al-Ma’mun’s fortunate discovery was a long, 3-foot wide passage
that descended into the base of the pyramid at an angle of 26'. Working
their way up the passageway, al-Ma’mun’s workmen found the secret
entrance to the pyramid that they had missed before, about 90 feet to the
north and nearly 50 feet above the pyramid’s base, much higher than al-
Ma’mun had guessed. Further down the descending passage, the workers
located the entrance, to another ascending passageway which was blocked
by three granite-rocks. After cutting around the blocks, the workers
climbed the passage until they came to the entrance of a high-roofed
ascending corridor, known subsequently as the Grand Gallery. A low
horizontal passage from the gallery’s entrance led to an empty room now
called the Queen’s Chamber. At the top of the gallery, the workmen

finally arrived at the King’s Chamber with its five-storey vaulted ceiling.
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Despite searching everywhere for treasure, the only discovery was a large
open coffin made of polished granite. The coffin lid — and the King’s body
— had long since been removed.

The first major study of the great Pyramid was conducted in 1638
by John Greaves, an Oxford professor of astronomy and mathematics.
Greaves noticed that near the lower entrance of the Grand Gallery was a
narrow shaft, hidden in the wall, which had been dug straight down into
the depths of the pyramid. This was the entrance to the so-called ‘Well
Shaft’ which links the Grand Gallery with the descending passage. Using
notches carved into the shaft’s sides for support, Greaves was able to
lower himself down to a small chamber about 60 feet beneath. The
purpose of the shaft was a mystery to Greaves, although archaeologists
have since suggested it was used as an exit route for the Pharaoh’s
workers, once the granite blocks had been put in place.

In 1837, Colonel Howard Vyse, an English army officer, re-opened
the original forced entryway that had been made by al-Ma’mun a thousand
years earlier. Despite some destructive techniques (he used dynamite to
blast his way through the pyramid), Vyse was able to make a number of
significant discoveries, including air shafts leading from the King’s
Chamber to the outside of the pyramid which allow the chamber to remain
at a constant 20°C. Vyse’s greatest find, though was a small piece of
graffiti that gives the only clue to the pyramid’s builder, the 4" Dynasty
Pharaoh Khufu.

Research into the Great Pyramid took a new direction in 1864 when
the Scottish astronomer Robert Menzies proposed that the monument is
actually a chronological map of the world’s history — past, present and
future. According to Menzies, every inch of the pyramid represents one
year, with major historical and biblical events represented by key

locations within the pyramid’s structure. Menzies also contended that the
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secret of this divinely-given storehouse of wisdom would remain sealed
until a time when it would be most needed.

Inspired by Menzies and his followers, various other
pyramidologists have proposed theories that attribute divine or alien
guidance to the Great Pyramid’s construction, despite the skepticism of
the majority of archaeologists, engineers, and architects who instead
attribute the pyramid’s construction to human ingenuity. Today, the use of
robotics and other advanced technology offers the prospect of being able
to explore the pyramid’s most remote spaces, making both groups of
researchers hopeful that someday soon the Great Pyramid’s secrets may

finally be revealed.

Exercise 12. Label the diagram below. Choose no more than three
words from the reading passage for each answer.

Exercise 13. Classify the following as relating to
A Abdullah al-Ma’mun

B John Greaves
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C Colonel Howard Vyse
D Robert Menzies
Write the correct letter A, B, C or D next to questions 1-5.
1. discovered the name of the king who built the Great Pyramid.
2. found the interior passageways and chambers by a stroke of luck.
3. discovered an almost vertical, connecting passage.
4. discovered ventilation in parts of the interior.
5. claimed the pyramid holds as yet undisclosed truths would

became known in the future.

Exercise 14. Complete the notes below. Choose no more than three
words from the reading passage for each answer.
Ancient Descriptions of the Great Pyramid

« originally encased in with an almost smooth surface
» entered by a hidden door on of the pyramid
« unpleasant underground room had living in it
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