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Integration of music and fine arts as child's mean of experiencing art

Aesthetic education plays an important role in every life. It is particularly significant in children education process.
It comprises various art disciplines and allows a child to explore culture by means of different senses. Integration of
music with visual arts not only develops child's interest in art, but also becomes a creative activity. Aesthetic education
is using auditory and hearing feelings' similarities and connecting them allows a child to discover analogies and
differences in forms of these two creative disciplines. This type of education allows a child to understand difficult
terms. Music and visual arts become a way of realizing aesthetic education.

Key words: aesthetic education, child, music and visual arts integration.

When from an early age, when a person is sensitive to all the beauty,
one will awake the artist and give him necessary knowledge and skills,
through the years of schooling his life will be much richer.

Dymitr Szostakowicz

Education is an entirety of processes and actions aiming at a full development of man's personality [11,
p. 95]. The name 'aesthetic education' was introduced at the turn of XVIII and XIXth centuries by Fryderyk
Schiller in his work Letters on aesthetic education, where he showed moral influence of art.

Aesthetic education along with intellectual and social education constitute the process of shaping man's
personality. There are two methods normally used in children aesthetic education. 'The first one is about
upbringing and educating art receivers able to perceive, understand and experience works of art. Due to that,
they would get a certain respect and love to art as well as a need of experiencing art' [11, p. 95]. This method
allows children to use culture values. It is an education ‘for art' and it is an important aspect of cultural
education. It allows to introduce the world of values and to deepen a bond with mankind humanistic
tradition. At the same time it is an opening to new values, which confirm man creative skills. Educations
'towards art' ensures cultural identity in the scale of a nation and a world, as well as it provides a continuity
of a cultural heritage in the conscious of following generations. The latter method is about stimulating,
caring and developing creative activity. Education within this method is about performing art, rather than a
passive attitude. That why it is and education 'though art'.

Education though art — as a theoretical educational concept — is always implemented by art, music, theater,
film and literature education. ITrena Wojnar claims that '[...] when discussing the subject of aesthetic education,
one means all the disciplines of art. We can define art as works of art, human activity of an expressive or
creative nature, an activity which manifests feelings and issues, man's attitude towards the world and other
people. It all takes place in child's spontaneous activity. Man is brought up by art in various situations — when
reading, listening, watching as well as when painting, singing or interpreting words and sounds in an
individualized and personal way' [12, p. 33-34]. Bogustaw Suchodolski defines education though art in the
following words [...] it defines horizons of shaping personality in a broader way than aesthetic sensibility or
aesthetic culture, which is a foundation of this type of integral education. Art broadens and enriches the scope
of knowledge as well as it improves operation of cognitive mechanisms. Every contact with an work of art is an
act of perception of inner and outer reality' [10, p. 77-78]. When shaping the aesthetic taste the method aims at
upbringing a man, to whom art would be a need and a contact with art would engage all his personality. When
applying aesthetic education we teach people how to understand the expression and significance of a work of
art. We teach how to reach its content and expression.

Art is a mean, not a goal and that is due to ways of influencing and its content. Man is a goal: full,
creative personality, shaped in free conditions, with an agreement with teachers, peers and stimulating
environment, in situations which favour proper motivations of actions and interests, in a harmonized
relationship with an inner experience [4, p. 21].
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Art encompasses values and content and that is why it plays certain roles. Previously mentioned lIrena
Wojnar formulated this with following statements:

e ‘art gives aesthetic satisfaction which is necessary for existence and development. Lack of this
satisfaction leads to permanent mental disorders and becomes a source of neurosis. Satisfying this need has
therapeutic effects and it brings back mental stability, at a higher personal level,

e aesthetic experience is of dual nature. On one hand it is an astronomical and self-sufficient
experience, which gives satisfaction, but it may enrich a man with new qualities of life and new dimensions
of humanity (and that is the educating meaning of this experience),

e art constitutes a foundation of thinking in a personal and non-discursive way. It is a source of
knowledge, especially when it comes to norms, ideals and humanistic content,

e art makes a man creative and open, not only shapes personal knowledge but also 'qualitative
intelligence' [13, p.180-181].

According to Robert Gloton and Claude Clero T...] the goal of aesthetic education is connected with the
actual needs, created by present cultural and social life. Education is to create a versatile attitude in man
living in given civilization conditions, so that he participates in forming a given life quality' [4, p. 19]. The
described aesthetic education embraces inspiration of creative activity and shaping sensibility, which means
a synthesis of emotional and cultural behavior [4, p. 20].

From the previously presented material it turns out that the foundation of art educational influence
consists equally from aesthetic experience and artistic actions. But in order to have a significant part in life
enriching, there is one more factor that needs to be present, namely personal experience. It can be done by
stimulating sensibility by expressiveness, which is adequate to a given work of art or by ones own act of
expression.

Aesthetic education plays an important role in the process of educating a child. Integration of artistic,
musical and theatrical activity with other disciplines of life is another important element in this process. In
the following considerations, the author will focus on integration of music and plastic/visual arts. Both these
domains include a whole of issues related to aesthetic experience.

'Aesthetic sensibility and experience are two elements which need to be stressed in child education.
They are fundamental elements of aesthetic structure, which can be presented in a following way:

1. Aesthetic sensibility:

- sensory,

- sensibility for artistic structures,

- sensibility for values (artistic and aesthetic).

2. Experience:

- direct contact with a work of art,

- indirect contact by means of reproduction, etc.,

- ones own amateur artistic activity.

3. Knowledge:

- history of individual types of art,

- theory of individual types of art,

- aesthetics and other sciences that focus on art.

4. Ability to implement art experience to ones own life:

- internalization of art and a systematic development of aesthetic personality,

- controlling general personality changes,

- self-realization by achieving full development possibilities [...]' [5, p. 66-67].

Due to its values, music influence child personality development. 'Educational values of music are as
follows: shaping music culture, perfecting taste, developing listening skills, understanding ones own psyche,
manners and life conditions; arousing interests and sympathy to people, shaping the ability to speak out,
feeling beauty, influencing child dispositions and memory; developing the feeling of a bond with a group,
self-reliance, etc.' [5, p. 65-66]. When working with a child teachers should apply both educational and
intellectual values coming from music. Music influence a child in a way that '[...] it creates an inner culture
and is one of inevitable elements of society education' [3, p.20].

Listening to music is an ability, which develops along with experience. It is an art, which is mastered
and deepened as the level of artistic sensibility and aesthetic taste increases. One can learn how to listen to
music, same was as if one was learning to play. One may also form oneself to listen music and perfect
oneself it this, deepening the attitude for music. Apart from the inborn ability to listen, more complicated
tracks require experience. S. Szuman claims, that [...] one must learn music, become its friend in order to
finally understand it. Only in exceptional situations one understands it right from the beginning' [11, p. 357].
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In the aesthetic attitude one does not observe nor study the track one sees or hears. In aesthetic reception
one becomes stimulated with what one gets and absorbs it to psyche by means of sight and hearing. [11, p.
358]. Apart from that, Szuman says '[...] there are no subjects nor events presented in music tracks/works, no
thoughts are expressed and music sounds do not get a specified meaning. What they do instead, they
communicate various feelings, moods and emaotions to the listener. Due to its sound and formation they are
able to awake these in a listener, and give them, in his conscious and emotions, specified tone, quality,
course and intensity. In sequence they awake feelings, moods and emotions which do not correspond with
any specific subjects or events. Music, as a mean of expressing emotions is far more communicative, more
subtle and richer in words than speech'’ [11, p. 370].

A child exercise an ability to observe and see the world for its own use from an early age. At that time
it has a strong need of expressing feelings and emotions which accompany them. It happens a child has
difficulties with precise and complete expressing them with speech and expresses them by artistic means,
which are easier for it at an early age. World of art is the first language and a surface of communication for
a young child.

Child's artistic statement is an excellent document which allows to observe general development
regularities. At the same time it allows to determine individual differences within correct statements. [14,
p. 176].

Educational function is the prime function of art. Painting, drawing and sculpting allows to see,
understand and finally recreate dimensional relations. This ability plays an important role not only during the
process of creation, but also is an important element of everyday life. Ability to see dimensional relations has
a big importance in shaping dimensional orientation. Artistic activity may play a big role in developing it.
Educational function of art is also present in shaping manual skills. It develops hand efficiency and
precision. It is vital when learning how to write. [8, p. 19]. Executive function is yet another function of art.
It is closely connected with creating a new thing — a painting, an object. It is caused by the fact, that during a
creative process, a new visual object or phenomena is created — an actual being. [8, p. 20].

Social function of art reveals in different ways. When painting or drawing a child may familiarize with
people functions as well as ones own function. A child learns relations which connect it with other people.
Secondly, experiencing with works of art allows a child to learn about their creators. Thirdly, art is an
important mean of communication. Due to art one may present things which are difficult to communicate by
different means. It has a significant importance for young children, whose verbal expression is relatively
low. Expression by works of art often reveals unconscious feelings and emotions which sometimes are
difficult to reach. The action of drawing may reveal and become more visible both for the child, its parents or
a teacher.

Art also has therapeutic functions. It allows a better understanding of our emotions, facilitates to get
used to ones own emotions, analyzing ones own reactions and finding a way to cope with them. Painting or
sculpting may help a child to get used to fear, shape its reactions with peers and position in a group, find its
strengths one could use in everyday life. Artistic activity may be a way to cope with fear and difficult
situations. It can be a safe and socially acceptable way of expressing violent emotions [8, p. 24].

Art can play a significant pro-health functions. Both contact with a work of art and ones own artistic
activity are important in promoting health and in prevention. Contact with artistic work arouse positive
emotions, shapes experiences of aesthetic nature, causes strong commitment. It makes a person feel healthier
as it experiences more positive emotions and that is important due to prevention. For a person who
experiences negative states, physical or mental suffering, art may distract attention from negative emotions,
pain or bad condition. That is why artistic expression is applied not only in psychotherapy buy also in
physical diseases treatment. [8, p. 24].

At the level of preschool and early school education music classes are combined with artistic classes in
order to lead a child to an emotional experience of a musical track by an artistic expression. Due to artistic
creation music becomes more comprehensible for children [1, p. 55]. Artistic expression results from mental
needs. It affects discharge of energy. Expression not only calms down, but is also one of means of
communicating with the environment. [9, p. 513].

Aurtistic integration develops interests, it is child's natural creative activity. The goal of integrating music
and artistic classes is a multilateral and harmonized development of both music and artistic personality.
Children willingly sing, draw and feel the need of move and know how to change from one action to another.
Classes which integrate music and visual arts stimulate both artistic and music imagination simultaneously.
Similarity of auditory and visual feelings as well as associating them while watching or listening, all this
leads a child to finding analogies and differences of form of these two fields of creativity [7, p. 96].
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Music has a very important role in inspiring children to artistic actions. Listening to music is used to
stimulate artistic imagination. The phenomena of synesthesia is used for this purpose. It consists in
associating different kinds of sensations, i.e. effect of a color on our vision entails stimulation of other
senses. As a result, when seeing red or blue, we experience not only the color but also the impression of heat
or cold, or even sensations of taste. High 'bright' tone can be associated with a bright color spot, while a low
tone can be associated with a dark color. The rhythmic repetition of similar elements in music can be
associated with a similar system of figures on the surface, for example.

Melodic line is associated with the shape of a line in visual arts. The music played legato, which is
characterized by rising, falling or undulating melody is indicated by solid lines, while the staccato is
associated with dots [1, p. 57]. The impression of the dynamics created by music can be transmitted into
similar visual artistic systems. Changes in the dynamics are associated with the change in the size of the
drawn object or color intensity. Children, when listening to light music played piano take pen or brush, but
when they hear heavy chords played on base, they prefer to express themselves with a stick [6, p. 164].

Every play talks its own language. In order to understand it one must learn the language. 'When
upbringing in the aesthetic way, we teach people the understanding of expression and a significance of a
work of art. We teach how to reach the expression and content' [2, p. 218]. By combining music with visual
arts, we help children to understand the relation between the two and we help them to understand difficult
terms in these fields. Music and visual arts become a mean of expression in aesthetic education.

It is difficult not to mention the role of a teacher when discussing the problem of aesthetic education.
Teacher plays a role of a middleman between art and its receiver. His preparation and ways of acting will
determine child's commitment to education though arts. By upbringing a child in a proper way one may
awaken and develop a receiver of art. To educate in aesthetic nature does not mean to allow children to use
goods of culture, but it is to develop, enrich and deepen their personality.
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Anna Ilenkana. Inmezpayis My3uku ma 300pax)cysanbHozo MUCmeymea aK cnocio opmysanns mucmeybKoz2o
00c6idy oumunu. Y cTaTTi OOTpYHTOBYETHCS BAKIUBICTH €CTETHYHOTO BUXOBAHHSA Y XKUTTI MoAWHU. Haramomyerscs,
0 0coONMBOTrO 3HAUEHHST BOHO HaOyBa€ y Ipolleci BUXOBaHHs JirTeil. EcTeTMuHe BMXOBaHHS 3a CBOEIO CYTTIO €
MPOIIECOM TIOJTi JUCHHUIIIHAPHUM Ta JO03BOJISE OCHTIDKYBATH KyJIbTYpHI MPOIECH 3a JOMOMOTOI0 PI3HUX OpraHiB
gyrTsi. Tak, 30KkpemMa, IHTerpaiiss My3UKH Ta 0Opa30TBOPYOrOo MHCTELTBAa HE JIMIIE PO3BHBAE IHTEPEC AUTHHH JIO
MUCTENTBa, ale i CTae TBOPHYOIO 3aXOIUIIOIOYOI0 MISUTBHICTIO. TakMM YHHOM, MpPOLEC €CTETHYHOTO BUXOBAHHS
0a3yeThcs Ha CIOPITHEHOCTI MOYYTTIB JIFOIMHH, OEHYIOUH 1X. [HTerpamis My3uKkn Ta 300pakyBaIbHOI AISITBHOCTI JTa€
MOJKJIMBICTh TUTHHI BUSBUTH aHAJIOTII 1 BIIMIHHOCTI I[X JBOX, JIOKAJIBHUX, HA MEPIIUH MOTISI, AUCIMILTIH. Takuid THIT
OCBITH Ma€ pe3ylbTaTOM YMIiHHS JUTHHU BOJHOYAC IHTETPOBAHO Ta BiZOCOOIEHO CIPHIMATH TBOPYHHA IPOIEC Ta
MHCTENTBO. ABTOP CTBEp/IKYE, IO MYy3HKa, IHTEpOBaHa i3 0Opa3OTBOPYMM  MHCTELTBOM, € Ji€BUM CHOCOOOM
peaiizallii ecTeTHYHOTO BUXOBaHHS.

Knrwowuoegi cnoea: ecretiuHe BUXOBAaHHSI, ANTHHA, IHTETPaLlist My3UKH Ta 300paXyBalbHOTO MUCTELTBA.
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