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COMPUTER LITERACY AND CREATIVE WRITING

Like the typewriter a century before, the personal computer in just a few years has changed the means by which most people write. So phrased, one might wonder why there has been so much commotion about the personal computer when there has been so little interest in the impact of typing (something studied almost exclusively in the area of office automation). The answer lies in the fact that it is difficult to conceive of typing as having a truly transformative impact upon the practice of writing. It is obvious to everyone – even those who cannot type – just what typing does and does not accomplish. With computers there is so much interest, at least in part because of what we do not know, the mystery, the sense that computers can transform practice, transform us, solve any number of our most basic problems—for example, how to write. It is not surprising, given this argument, that there is a relative lack of interest in what is by far and away the most dominant computer practice, word processing. M.Heim's “Electric language: A philosophical study of word processing” [4] is an attempt to say something serious about the new technology of writing, and basically a metaphysical dead end, since word processing is ultimately an attempt to perfect the older writing practice that lies at the center of print literacy, helping individual writers compose discrete texts more proficiently.

S.Zuboff in his book “In the age of the smart machine” [7] suggests a much more fruitful approach by looking at the new conditions of interaction, especially in the workplace, presented by the computer. What S.Zuboff realized was that the computer, once connected to other computers through networking, created an entirely new, more open, more collaborative world of human interaction [7]. Computers were to have their greatest impact by allowing all people using electronic mail and other network software packages within a single complex institution to communicate directly with each other, that is, in alternative ways from the traditional hierarchical structure of that organization. Interesting work in this area is being carried on in the United Kingdom under the acronym CSCW, Computer-Supported Cooperative Work (D.Diaper and C.Sanger 1993,) [3]. Here it should be noted that a major ideological issue concerning literacy inside the academy—the drive to redefine, or even eliminate, private authorship of texts, sometimes referred to under the provocative rubric of "the death of the author" (B.Agger 1994, S.Burke 1992) – draws little controversy in the world of work where collaborative writing and corporate (often bland) authorship has long been the norm [1].

Computer literacy is now being implemented into college and university composition writing. The United States is one of the few industrial countries that provides systematic instruction in composition in its native language to college students, and thus it is not surprising that people within this field of college composition should have been early students of computer-based writing. One might argue that the traditional paradigm of print literacy was already on the wane in theoretical discussions of college composition, and perhaps practice as well, before the advent of personal computers. Traditional print literacy separates readers and writers, connecting them essentially through the mediation of the text. What is of greatest value is neither the other person's words, ideas, or thoughts (or even our own), nor insight as an abstraction; rather, the value is in the expression of insight, its embodiment and formal.  

 The value of the text resides in its origins apart from conversation, apart from the way people routinely discourse with each other. People could get together and talk, exchange their ideas, express their feelings, etc., but for the world of print literacy, such exchanges could never take the place of the deeper reflection and understanding available by separation and exchange of deep texts.

Concomitant with the network classroom has been the emergence of a new way of conceptualizing the text itself, not as the intricate working of a single author (for example, not as a short story or novel), but as the amorphous col​lection by many contributors (that is, as an anthology or catalogue). In this sense, the class conversation can be seen as a text, one created by many discrete, individual pieces, potentially by different authors all linked together.

The new, computer-mediated text is to be a collection of information, perhaps even disparate information, accessible through a common set of commands or interface writes M.B.Spring  in his book “Electronic printing and publishing: The document processing revolution” writes: "A new form of document is emerging. It is based on the ability to store complex webs of documents and document components in a computer and to manage them with the computer with relative ease. This new form of 'document' in its most basic form is a document database or docubase" [6]
Ukrainian university and college students in their progressing with computer literacy have omitted the early complicated and low-productivity word processors. The new docubase form of computer "writing" continues to generate immense interest. Having analyzed students’ motivation, we have come to the conclusion that such interest draws on the pervasive dissatisfaction with print culture, especially among our native educators influenced by broader cultural criticism. 
Interest has also been generated by the marketing genius of T.Nelson [5] in dubbing these textual databases as hypertexts. Hypertext seems to offer the promise of an even more radical transformation of print literacy than networked instruction, in part since its name suggests that it retains all the benefits of the former practice of print literacy (it is still a "text"), only now a better ("hyper") one. 
Not surprisingly, teachers and writers with close contacts to the world of print literacy first saw hypertext largely as a heightened form of traditional writing, a mode of expression that gave authors all the benefits of traditional print literacy and then something more. In “Writing space” (1991), J.Bolter makes the almost Ptolemaic argument that all texts are essentially hypertexts and thus that, in abandoning linearity, literacy is finally returning to its true form [2].  
Although computers are very common in most Ukrainian universities, students often come to writing classes with a wide variety of experiences in using computers. Some may be quite computer-literate; others may never have used a computer. University teachers are now far from using modern hypertext technologies for composition writing. But the first steps are now being taken in order to implement computers into creative writing. The most helpful tool here is a special kind of software ToolBookTM for WindowsTM. These are interactive programs with the writing work worksheets. Students can complete the worksheets through these programs. They can also use text files on the disk to make new worksheets. The instructor’s worksheets are included in a separate section of the program.
The worksheets are created in such a way that they allow students to think about the machanics of writing. Each part of the program leads the students through prewriting activity, drafting, reviewing, planning a revision, revising and editing. Each of the activities can be spiraled to suit the needs of the class.
Using integrated computer software for creative writing helps students learn computer writing strategies, word processing features and to practice discovery approach in composition writing, to use different methods to accomplish the same goals.
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